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O: Plani i Veprimit pér Arsimin
Digjital dhe Veprimet e tij

Komisioni Evropian prezantoi Planin e Veprimit t& Arsimit Digjital né
tetor 2020 si njé vizion strategjik pér promovimin e arsimit digjital me
cilési té larté, gjithépérfshirés dhe té aksesueshém né té gjithé BE-né
nga viti 2021 deri né vitin 2027. Plani synon té nxisé bashképunimin
midis aktoréve té ndryshém brenda peizazhit evropian. P&r mé tepér, ai
trajton ndikimin e krizés sé COVID-19 né aftésité digjitale dhe inkurajon
palét e interesuara té mésojné nga praktikat e suksesshme té
vézhguara gjaté pérdorimit né rritje té teknologjisé né kontekste té
ndryshme.

Plani i Veprimit pér Arsimin Digjital synon té lehtésojé avancimin e
aftésive dhe kompetencave digjitale t& nevojshme pér transformimin
digjital. Ai synon né thelb té rikonfigurojé sistemet e arsimit dhe
trajnimit né Evropé pér ti pérafruar ato me kérkesat e epokés digjitale.

) Co-funded by the
il Erasmus+ Programme
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Fakespotting Toolkit

Plani i Veprimit pér Arsimin Digjital (2021-2027) éshté njé nismé e rinovuar e
politikave t& Bashkimit Evropian (BE) gqé pércakton njé vizion té pérbashkét
té arsimit digjital me cilési té larté, gjithépérfshirés dhe té aksesueshém né
Evropé dhe synon té& mbéshtesé pérshtatjen e arsimit dhe sistemet e
trajnimit té shteteve anétare né epokén digjitale.

Plani i Veprimit, i miratuar mé& 30 shtator 2020, éshté njé thirrje pér njé
bashképunim mé té& madh né nivel evropian né arsimin digjital pér té
adresuar sfidat dhe mundésité e pandemisé COVID-19 dhe pér té paraqitur
mundési pér komunitetin e arsimit dhe trajnimit (mésues, studentg),
politikébérés, akademi dhe studiues né nivel kombétar, Evropian dhe
ndérkombétar.

Nisma kontribuon né prioritetin e Komisionit "Njé Evropé e pérshtatshme pér
epokén digjitale® dhe pér brezin e ardhshém té BE-sé. Ai gjithashtu
mbéshtet Instalimin e Rimékémbjes dhe Rezistencés, i cili synon té krijojé
njé Bashkimi Evropian mé té gjelbér, mé digjital dhe elastik.

Plani i Veprimit pér Arsimin Digjital éshté njé mundési ky¢ pér realizimin e
vizionit pér arritien e njé zone evropiane té& arsimit deri né vitin 2025. Ai
kontribuon né arritjen e géllimeve té Agjendés Evropiane té Aftésive, Planit
té Veprimit té Shtyllés Sociale Evropiane dhe Busullés Digjitale 2030:
Ményra Evropiane pér Dekadén Digjitale’.

(Burimi: Zona Evropiane e Arsimit)

i Co-funded by the
gl Erasmus+ Programme
of the European Union
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Cfaré éshté Plani i Veprimit pér Arsimin Digjital?

Plani i Veprimit pér Arsimin Digjital sillet rreth dy prioriteteve kryesore
strategjike: nxitja e zhvillimit té njé ekosistemi arsimor digjital té& nivelit té
larté dhe rritja e aoftésive dhe kompetencave digjitale pér té lehtésuar
transformimin digjital pér té gjithé.

a.Prioriteti 1: Nxitja e zhvillimit té njé ekosistemi arsimor digjital
me performancé té larté

Pér té arritur njé ekosistem arsimor digjital me performancé té larté, duhet
té trajtohen aspekte té ndryshme, té tilla si nevoja pér njé infrastrukturé
teknike pér té “mbéshtetur mé shumé praktika arsimore dhe trajnimi: hyrje
né internet, pérmirésime né lidhjen dhe disponueshmériné e pajisjeve
digjitale”; pérmirésimi i aftésive digjitale; pérmirésimi i aftésive digjitale tek
trajnerét dhe edukatorét; disponueshméria e pérmbajtjes mésimore me
cilési té larté, e cila gjithashtu duhet té jeté e aksesueshme pérmes
platformave dhe mijeteve etike (burimi: Aftésité Digjitale dhe Platforma e
Punés).

Digital Education, 2021-2027

Resetting education and
training for the digital age

#EUDigitalEducation
#DEAP

" Co-funded by the
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Ky prioritet éshté i strukturuar né 6 Veprimet e para té Planit té Veprimit té Arsimit

Digjital:

2

Co-funded by the
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b.Prioriteti 2: Rritja e aftésive dhe kompetencave digjitale pér
transformimin digjital

Prioriteti i dyté i Planit t& Veprimit pér Arsimin Digjital fokusohet né
pérmirésimin e aftésive digjitale té individéve dhe bizneseve, si dhe né
kompetencat e nevojshme pér transformimin digjital. Pér té& arritur kété
objektiv, Komisioni Evropian po fillon njé séré masash gjithépérfshirése.
Kéto masa synojné té rrisin aftésité dhe kompetencat bazé digjitale né té
gjitha nivelet, duke filluar nga mosha e hershme. Pér mé tepér, plani
pérfshin iniciativa gé mbéshtesin rritjen e njé grupi mé té madh dhe mé té
larmishém profesionistésh té trajnuar miré té teknologjisé sé informacionit
dhe komunikimit (TIK) dhe ekspertéve digjitalé. Prioriteti i dyté éshté i
strukturuar rreth veprimeve nga 7 né 13, e ndjekur nga krijimi i njé Qendra

Evropiane te Edukimit Digjital @® Veprimi 7: Udhézime té pérbashkéta pér

mésuesit dhe edukatorét pér té nxitur
arsimimin  digjital dhe pér té trajtuar
dezinformimin pérmes edukimit dhe trajnimit
@ Veprimi 8: Pérditésimi i Kornizés Evropiane té
Kompetencés Digjitale pér té pérfshiré Al
(Inteligjencén Artificiale) dhe aftésité e lidhura
me té dhénat

@® Veprimi 9: Certifikata Evropiane e Aftésive
Digjitale (EDSC)

@ Veprimi 10: Propozimi pér njé rekomandim té
Késhillit pér pérmirésimin e ofrimit t& aftésive
digjitale né arsim dhe trajnim

@® Veprimi 11: Mbledhja ndérkombétare e té
dhénave dhe njé objektiv né nivel BE pér
aftésité digjitale té studentéve

@ Veprimi 12: Trajnime pér Mundési Digjitale

@ Veprimi 13: Pjesémarrja e grave né STEM

@ Qendra Evropiane e Arsimit Digjital

(Burimi: Zona Evropiane e Arsimit)

Midis tyre, né kété Produkt ne do té pérgendrohemi né ményré specifike né dy
veprime, 7 dhe 9: Udhézimet e Pérbashkéta pér mésuesit dhe Edukatorét pér té
nxitur arsimimin digjital dhe pér té trajtuar dezinformimin e ploté pérmes arsimit dhe
trajnimit, dhe Certifikata Evropiane e Aftésive Digjitale (EDSC), gé synon té té njihet
dhe pranohet né té gjitha shtetet anétare té Bashkimit Evropian.

M Co-funded by the
LN Erasmus+ Programme
of the European Union
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1.. Aftésité Digjitale: njé pasqyré bashkékohore

1.1. A ka ndonjé problem me aftésité digjitale?

a. Sfidat e Tranzicionit Digjital

Pas Kornizés sé Pérmbajtjes sé Arsimit Digjital, Arsimi &éshté ndryshuar
rrénjésisht nga tranzicioni digjital:

@ Pérmbaijtja e edukimit digjital po béhet mé kreative, térhegése,
ndérvepruese dhe e mishéruar né formate té ndryshme;

@ zhvillimet e reja teknologjike, té tilla si realiteti zhytés dhe inteligjenca
artificiale (Al), po ndihmojné né ofrimin e llojeve té reja té pérmbaijtjes
arsimore;,

@ ka njé rritje eksponenciale né prodhimin e pérmbaijtjes arsimore digjitale
(Korniza Evropiane e Pérmbaitjes sé Arsimit Digjital)

Krahas kétyre ndryshimeve né Arsim, Tranzicioni Digjital ka sjellé shumé sfida
shogérore me té cilat Arsimi duhet té pérballet:

@ platformat digjitale dhe algoritmet e tyre mund té veprojné si ‘mbrojtés’ té
pérmbaijtjes sé edukimit digjital, duke ndikuar potencialisht né aksesin né
kéto burime né ményra té ndryshme

@ éshté mé e véshtiré pér pérdoruesit té verifikojné cilésiné dhe
besueshmériné e burimeve té edukimit digjital sesa pérmbaijtja tradicionale
@ ruajtjen afatgjaté té kétyre burimeve arsimore

@ Siguria kibernetike, mbrojtja e t&é dhénave dhe rreziget e privatésisé
elektronike

(Korniza Evropiane e Pérmbaijtjes sé Arsimit Digjital)

" Co-funded by the
gl Erasmus+ Programme
of the European Union
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Kjo kérkon njé séré masash gé rrisin aftésité digjitale té nevojshme pér t'u
marré me kéto ndryshime dhe sfida. DESI - Indeksi i Ekonomisé dhe Shogérisé
Digjitale - 2022 tregon se:

Ndérsa 87% e njerézve (t&é moshés 16-74 vjeg) pérdornin internetin rregullisht
né vitin 2021, vetém 54% zotéronin té paktén aftésité bazé digjitale. Holanda
dhe Finlanda jané kryesuesit né BE, ndérsa Rumania dhe Bullgaria mbeten
prapa. Njé pjesé e madhe e popullsisé sé BE-s& ende i mungojné aftésité
bazé digjitale, edhe pse shumica e vendeve té punés kérkojné aftési té tilla.
[..] Mbetet njé mungesé e pérgjithshme e specialistéve té TIK-ut né tregun e
punés té BE-sé& dhe numri i vendeve té lira té punés vazhdon té rritet me
shfagjen e vendeve té reja té punés. Gjaté vitit 2020, 55% e ndérmarrjeve gé
rekrutuan ose u pérpogén té rekrutonin specialisté té TIK raportuan véshtirési
né plotésimin e kétyre vendeve vakante. [..] Propozimi Rruga drejt Dekadés
Digjitale synon té rrisé numrin e specialistéve té TIK-ut t& punésuar né BE né
té paktén 20 milioné deri né vitin 2030, krahasuar me 8.9 milioné né 2021 (gé
korrespondon me 4.5% té fuqisé punétore). Edhe pse ka pasur rritie té
géndrueshme qgé nga viti 2013, nevojitet njé pérshpejtim pér té& arritur
objektivin. Qé nga viti 2021, Suedia — me 8% — dhe Finlanda — me 7,4% — kané
pérgindjen mé té larté té specialistéve té TIK-ut né fuginé punétore. (DESI
2022: 14)

Ne raportojmé né (Fig.l) t& dhénat e nxjerra nga DESI 2022, duke treguar
shpérndarjen e Aftésive Digjitale népér Vendet Evropiane:

Figure 3 At least basic digital skills (% of individuals), 2021
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Source: Eurostal, European Union survey on the use of ICT in Househelds and by Individuals

FakeSpetting

M Co-funded by the
gl Erasmus+ Programme
of the European Union




Fakespotting Toolkit

b. Mbyllja e hendekut té aftésive digjitale

Njé nga problemet gé po shfagen né pérpjekjet pér mbylljen e hendekut té
aftésive digjitale vijen nga investimet e kufizuara né trajnime, si dhe nga
pengesat pér té& mésuarit gjaté gjithé jetés:

Barrierat pér t& mésuarit gjaté gjithé jetés dhe investimet e kufizuara né
trajnime po ngadalésojné pérpjekjet e Bashkimit Evropian pér t& mbushur
boshllékun e aftésive digjitale deri né vitin 2030, sipas pérfagésuesve dhe
ekspertéve té BE-sé, té cilét theksuan nevojén pér rritje t& mbéshtetjes pér
aftésimin dhe rikualifikimin.

(Burimi: Euractiv)

Kjo mund té pérbéjé njé problem, duke marré parasysh objektivat gé jané
vendosur pér Dekadén Digjitale Evropiane, gé pérfundon né vitin 2030.
Megjithaté, duket se vetém vendet me nivel mé té larté té Aftésive Digjitale
joné ato gé marrin pjesé né trajnimin e Aftésive Digjitale. Pas Studimit té
Aftésive té OECD té vitit 2021, faktorét gé cojné né kété situaté mund té
ndryshojné, nga arsyet ekonomike deri te cilésia e trajnimit t& ofruar. Kéto
jané arsyet qé kané guar né marréveshjen politike té Vitit Evropian té Aftésive.

M Co-funded by the
gl Erasmus+ Programme
of the European Union
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c.Viti Evropian i Aftésive

2023 éshté Viti Evropian i Aftésive, sipas njé marréveshjeje té arritur nga
Parlamenti Evropian dhe Ké&shilli, duke rezultuar né njé rrugé njévjecare
iniciativash gé theksojné réndésiné e zhvillimit té aftésive dhe té mésuarit né
té gjithé Evropén:

Viti Evropian i Aftésive 2023 éshté njé nismé kyce e Agjendés sé Aftésive té
Komisionit Evropian pér Evropén. [.] Qéllimi i nismés éshté té rrisé
ndérgjegjésimin pér réndésiné e aftésive dhe té& promovojé zhvillimin e
aftésive né té gjithé sektorét dhe nivelet e shogérisé. Nisma synon gjithashtu
té inkurajojé investimet né zhvillimin e aftésive dhe t& promovojé njohjen e
aftésive dhe kualifikimeve né té gjithé Evropén.

(Burimi: Digital Skills and Jobs Platform )

Duke njohur réndésiné e zhvillimit té aftésive pér rritien ekonomike dhe
kohezionin social, Komisioni Evropian ka theksuar réndésiné e tij. Pandemia e
COVID-19 ka nénvizuar domosdoshmériné gé& individét té zotérojné
pérshtatshméri dhe té fitojné vazhdimisht aftési té reja gjaté gjithé jetés sé
tyre. Rrjedhimisht, Viti Evropian i Aftésive 2023 do té luajé njé rol kryesor né
promovimin e té mésuarit gjaté gjithé jetés dhe zhvillimit té aftésive né té
gjithé Evropén. Viti Evropian i Aftésive do té keté 4 objektiva kryesore, pas
propozimit t& Komisionit Evropian:

l. Nxitja e njé investimi mé efektiv né trajnimin
dhe ngritien e aoftésive pér té maksimizuar
potencialin e fugisé punétore evropiane dhe pér
té ndihmuar njerézit né kalimin nga njé puné né
tjetrén.

Il. Sigurohuni gqé aftésité té jené té zbatueshme
pér kérkesat e tregut té punés, duke punuar
edhe me partnerét socialé dhe bizneset.

lll. Pérputhja e aspiratave dhe grupeve té
aftésive té njerézve me mundésité né tregun e
puneés.

IV. Térhegja e njerézve nga vendet e treta me
aftésité e nevojshme pér BE-né.

(Burimi: Digital Skills and Jobs Platform)

M Co-funded by the
gl Erasmus+ Programme
of the European Union
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Cilét jané aktorét e pérfshiré né Vitin Evropian té& Aftésive? Roli e
Punédhénésve né promovimin e zhvillimit té aftésive éshté thelbésore né
krijimin e njé Mjedisi té Tregut té Punés né té cilin Kompetenca Digjitale béhet
e vlefshme. Prandaj, Komisioni po pérpiget té krijojé rrijete bashképunimi
midis punédhénésve, paléve té interesuara dhe ofruesve té arsimit dhe
trajnimit:

Komisioni Evropian ka theksuar gjithashtu rolin e punédhénésve né
promovimin e zhvillimit té& aftésive. Komisioni u ka béré thirrje punédhénésve
gé té investojné né aftésité e punonjésve té tyre dhe té& promovojné njé
kulturé té té& mésuarit brenda organizatave té tyre. Komisioni gjithashtu u ka
béré thirrje punédhénésve gé té& mbéshtesin njohjen e t& mésuarit joformal
dhe informal dhe té inkurajojné punonjésit e tyre gé té fitojné aftési té reja
gjaté gjithé karrierés sé tyre. [...] Komisioni Evropian ka theksuar réndésiné e
bashképunimit né promovimin e zhvillimit té aftésive. Komisioni u ka béré
thirrje té gjitha paléve té interesuara, duke pérfshiré geverité, punédhénésit,
ofruesit e arsimit dhe trajnimit, dhe organizatat e shoqérisé civile, gé té
punojné sé bashku pér té promovuar zhvillimin e aftésive né té gjithé Evropén.
Komisioni gjithashtu ka theksuar réndésiné e pérfshirjes sé individéve né
iniciativé dhe u ka béré thirrje individéve gé té marrin pronésiné e té mésuarit
dhe zhvillimit té aftésive té tyre. Kjo &shté arsyeja pse njé numér propozimesh
té reja té BE-sé do té miratohen pér t& mbéshtetur pérpjekjet e vazhdueshme
dhe pér té nxitur mé tej zhvillimin e aftésive né té gjithé Shtetet Anétare.
(Burimi: Digital Skills and Jobs Platform )

i Co-funded by the
gl Erasmus+ Programme
of the European Union
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Né drejtimin e pércaktuar nga Viti Evropian i Aftésive, Késhilli Evropian ka
prodhuar dy rekomandime pér shtetet anétare pér té& nxitur arsimin dhe
trajnimin digjital: i pari lidhet me marrédhéniet midis aftésive digjitale dhe
tregut té punés.

Zévendéspresidentja e Komisionit, Margrethe Vestager tha se rekomandimet
synojné té kapércejné barrierat gé kufizojné pérparimin e BE-sé& né& aftésité
digjitale né nivele individuale, sektoriale dhe kombétare, pasi aktualisht ka
dallime té médha né kompetencat digjitale midis vendeve té BE-sé, fazave té
jetés dhe sektoréve té ekonomisé.

Sipas saj, barrierat né nivel sektorial jané té lidhura me njé 'mospérputhje
midis asaj qé njerézit jané né gjendije té bé&jné pérsa i pérket aftésive digjitale
dhe asaj gé u kérkohet té béjné si né punén e tyre aktuale ashtu edhe né njé
puné té ardhshme”.

Sipas Komisionit, mbi njé té tretén e punétoréve té BE-sé& aktualisht u
mungojné aftésité digjitale té kérkuara né shumicén e vendeve té punés.

‘Ne kemi nevojé gé njerézit té jené né gjendje té pérdorin aftésité digjitale né
té gjithé sektorét e ekonomisg,” tha Vestager, duke u béré thirrje vendeve
anétare té "hapin” gasjen e tyre ndaj aftésive digjitale. (Burimi: Euractiv )

M Co-funded by the
gl Erasmus+ Programme
of the European Union
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E dyta lidhet me transversalitetin e tranzicionit digjital midis té gjithé
sektoréve té ndryshém té jetés shogérore, jo vetém arsimit por edhe né
ekonomi, pjesémarrja né jetén politike dhe ndérveprimet shogérore. Kjo éshté
arsyeja pse Komisioni Evropian po shtyn pér njé gasje gjithépérfshirése ndaj
zhvillimit té aftésive digjitale, e cila nuk fokusohet vetém né Trajnimin Digjital
né vetvete, por gé njeh sesi ¢cdo sektor &shté béré njé sektor digjital:

“[Ata duhet t&] shohin c¢do sektor si njé sektor digjital,” tha ajo gjaté
konferencés pér shtyp, duke shtuar se ¢éshtja nuk ka té béjé vetém me
arsimin.

Né té njéjtén kohé, Komisioni po shtyn pér njé gasje mé gjithépérfshirése ndaj
zhvillimit té aftésive digjitale edhe né sektorin e arsimit, pér té siguruar qé
mésuesit té jené té pajisur me mjetet dhe kompetencat pér té pérdorur dhe
mésuar aftésité digjitale.

Sipas Komisionit, vetém 39% e mésuesve ndihen té gatshém té pérdorin
teknologjité digjitale né punén e tyre dhe vetém njé e treta e nxénésve
shkojné né shkolla té cilat vendosin strategji se si t& pérdorin teknologjité
digjitale né mésimdhénie dhe mésim.

‘Ne duhet té integrojmé aftésité digjitale né ¢do I€ndé gé mésohet né shkollg,
si dhe njé Iéndé té vecanté mé vete,” tha Vestager.

(Burimi: Euractiv )
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2. Aftésité Digjitale dhe Kompetenca Digjitale: njé kuadér
konceptual

| Nése ka njé konsensus té pérgjithshém mbi nevojén urgjente pér nxitjen e
aftésive dhe kompetencave digjitale, ka pasur njé debat mbi pérkufizimet e
ndryshme pér Aftésité dhe Kompetenca Digjitale.

2.1 Aftésité digjitale

Fusha gé éshté pérpjekur té studiojé, reflektojé dhe hartojé grupin e duhur té
njohurive pér tu pérballur me sfidat e peizazhit mediatik éshté ajo e
Literaturés Mediatike.

Nga vjen ky koncept? Tani do té pérpigemi té pérvijojmé marrédhéniet midis
Literaturés Mediatike dhe Alfabetizmit si dhe historiné e tij, né ményré gé té
tregojmé kufizimet e tij dhe se si mund té pérmirésohet sipas ekspertéve té
Edukimit Mediatik.

a.Nga edukimi mediatik te kompetenca digjitale (dhe mbrapa)

Rritja e masmedias né shekullin e kaluar, e ndjekur nga tranzicioni digjital, ka
krijuar nevoja té reja arsimore. Duke u nisur nga rindértimi i Falcinelli (2021) i
evolucionit té Literaturés Mediatike me ardhjen e mediave té reja, kétu éshté
njé pasqyré e thjeshtuar e shfagjes sé koncepteve té ndryshme né kuadrin e
pedagogjisé sé& medias:

l. Edukimi mediatik: né vitet 1970, UNESCO dhe Conseil international du
Cinéma et de la Télévision flasin qarté pér edukimin mediatik, duke e
pércaktuar até si studim i historisé sé medias, rolit t& tyre né shogéri dhe
aksesit né to. Ky koncept fillimisht zbatohej vetém pér mediat masive, si
televizioni, radio dhe shtypi. Falcinelli (ivi: 36) ilustron tre dimensione té
ndryshme né té cilat zakonisht synohen praktikat e edukimit mediatik: 1)
Edukimi mediatik si edukim pér té kuptuar mesazhet mediatike dhe sistemin
mediatik; 2) Edukimi mediatik si edukim pér realizimin e duhur t& mjeteve té
komunikimit; 3) Edukimi mediatik si edukim pér prodhimin e mesazheve
origjinale mediatike.

" Co-funded by the
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lll. Literacy New Media: vien nga puna e Jenkins (et al. 1998) mbi kulturén
pjesémarrése, ai synon té individualizojé ato kompetenca gé nga Edukimi
Mediatik mund té aplikohen dhe té zgjerohen né mediat e reja: nga luaijtja, tek
zgjidhja e problemeve, ripérzierja e pérmbajtjes dhe rrjetézimi. Ai gjithashtu
pérfshin aftésiné pér té hyré, analizuar, vierésuar dhe krijuar mesazhe né njé
séré kontekstesh.

lll. Literacia digjitale: Aftésia pér té kuptuar dhe pérdorur informacionin né
formate té ndryshme, nga njé shumeéllojshméri burimesh té& ndérmjetésuara
né ményré digjitale. Né fillim té viteve 2000, Ké&shilli Evropian e tregoi até si njé
parakusht pér kreativitet, inovacion dhe sipérmarrje.

IV. Kompetenca Digjitale: Né& pesémbédhjeté vitet e fundit, Késhilli Evropian ka
filluar té zhvillojé njé kornizé mé té géndrueshme té Kompetencave kryesore
pér té mésuarit gjaté gjithé jetés, qé e sheh Kompetencén Digjitale si njé nga
8 kompetencat kryesore si né 2006 ashtu edhe né& versionet 2018.
Kompetenca Digjitale éshté thelbé&sore né zhvillimin e Qytetarisé Digjitale, ose
pjesémarrjes sé& ndérmijetésuar né& jetén publike, dhe tashmé é&shté
pércaktuar nga kuadri evropian DigiComp 2.2., i ndaré né 5 fusha: Literatura e
informacionit dhe e té& dhénave, Komunikimi dhe bashképunimi, Krijimi i
pérmbaijtjes digjitale, Siguria dhe zgjidhja e problemeve.

[1] CE (2003) elearning: Better eLearning for
Europe, Publication Office of the European
Union, Luxembourg.

[2] Key Competences for Lifelong Learning -
https://op.europa.eu/en/publication-
detail/-/publication/297a33c8-alf3-11e9-
9d01-0laa75ed7lal/language-en
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Udhézimet pér shkrim-leximin né media dhe informacion (Udhézimet) té
promovuara si Veprimi 7 i Planit t& Veprimit pér Arsimin Digjital pércaktojné
Literaturén Digjitale:

BTé jesh i ditur né ményré digjitale do té thoté té dish se si té pérdorésh
teknologjité digjitale pér té aksesuar, menaxhuar, kuptuar, integruar,
komunikuar, vlerésuar, krijuar dhe shpérndaré informacion - né ményra té
sigurta dhe té pérshtatshme. Gjithashtu, arsimimi digjital mund ti ndihmojé
studentét t& marrin pjesé né ményré aktive, t& mésojné, té ndértojné karriera
pérmbushése dhe té ndérveprojné shoqgérisht né shogériné e sotme. Si i tillg,
arsimimi digjital éshté njé parakusht pér zhvillimin e gytetarisé digjitale aktive
dhe té fugizuar. (Udhézimet: 20)

Marrédhénia midis angazhimit gytetar dhe shkrim-leximit nuk é&shté asgjé
tjetér vegse e re: ishte Tullio de Mauro — gjuhétar, intelektual i angazhuar dhe
ish-ministér italian i Arsimit — ai gé identifikoi né shkrim-lexim njé nga
parakushtet themelore pér veté demokraciné edhe né kontekste
demokratike, pa shkrim e kéndim, qgytetarét jané po aq subjekte sa né
regjimet totalitare. Shkrim-leximi tek té rriturit monitorohet vazhdimisht: njé
shembull éshté Programi i OECD-sé pér Vlerésimin Ndérkombétar té
Kompetencave té té Rriturve gé& monitoron shkrim-leximin, numérimin dhe
zgjidhjen e problemeve tek té rriturit pér njé kohé té gjaté.

Megjithaté, nése kuptimi i sakté i informacionit éshté kushti i nevojshém pér
té nxitur angazhimin qytetar dhe digjital, disa eksperté thoné se ai nuk éshté i
mjaftueshém. Njé aludim i paré i késaj mund té gjendet né kuptimet
komplekse dhe té larmishme té veté Literaturés Mediatike: koncepti duket se
zgjerohet nga njé konceptim gjuhésor dhe njohés i Alfabetizmit, duke u
pérpjekur ta pérshtaté até me median dhe kontekstet e medias digjitale.

3 Intervista a Tulio De Mauro - Alfabetizzazione e democrazia -
https://damianorama.wordpress.com/2008/11/01/intervista-a-tullio-de-mauro-
alfabetizzazione-e-democrazia/

4 The Programme for the International Assessment of Adult Competencies (PIAAC)
https://www.oecd.org/skills/piaac/
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b. Dijet mediatike kundrejt edukimit mediatik

Studiuesit e t& dhénave dhe shoqgérisé Bulger dhe Davison (2018) ofrojné njé
raport shterues mbi iniciativat kryesore té Literaturés Mediatike, duke pérpunuar
njé kornizé pér ti vlerésuar ato dhe pér tu dhéné paléve té interesuara
rekomandime pér zbatimin e Literaturés Mediatike né njé ményré produktive.
Hulumtimi i tyre zbulon se si njé nga shkaget kryesore té déshtimit té nismave té
Literaturés Mediatike éshté gjerésia e pritshmeérive té saj: 'a éshté té& dallosh
saktésing, té vlerésosh paragjykimet, t& angazhohesh me informacionin né
ményré produktive, té jesh njé votues i informuar?” (po aty: 16). Njé nga problemet
e tjera té tij éshté, pérséri, anakronizmi i tij dhe fakti qé& pérbén té gjithé
pérgjegjésiné pér té dalluar cilésiné e informacionit pér pérdoruesin pérfundimtar:

Sé fundi, hulumtimi i shkrim-leximit mediatik zakonisht fokusohet né pérgjegjésiné
individuale pér té dalluar té& vértetén ose saktésiné e mesazheve. Ndérsa
platforma té tilla si Facebook, Google dhe Twitter personalizojné gjithnjé e mé
shumé aksesin né informacion, pérgjegjésia individuale béhet mé sfiduese,
vecanérisht kur metodat pér shérbimin e informacionit nuk jané transparente. Njé
sfidé pér kérkimin qé ecén pérpara éshté pércaktimi i pritshmérive se si njé individ
mund té vlerésojé besueshmériné e informacionit kur gjerésia e korpusit, p.sh,,
cfaré pérfshinet dhe pérjashtohet dhe pse (dhe si ndryshon nga informacioni i
dhéné té tjeréve), nuk éshté as i dukshém. as té aksesueshme. Eshté e nevojshme
té rimendohet shkrim-leximi mediatik né epokén e platformave (po aty: 17).

M Co-funded by the
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Nj¢ nga zérat mé autoritaré né
debatin mbi nevojén dhe kufizimet e
Literacy Media éshté David
Buckingham, studiues i Edukimit
Mediatik dhe autor i Manifestit té
Edukimit Mediatik (2019). Ashtu si
studiuesit e lartpérmendur, ai nuk
dyshon né géllimin e Literacy Mediaq,
as domosdoshmériné e tij né njé
peizazh té ndérmjetésuar né ményré
digjitale. Megjithaté, né shumé raste ai
thekson se si Alfabetizmi Mediatik
éshté pérdorur shpesh si njé "zgjidhje
e shpejtg” (2021: 22), nj¢ zgjidhje e
lehté pér problemet komplekse, ose,

edhe mé keqg, njé zgjidhje e
individualizuar pér problemet
sistemike gé& duhet té trajtohen

pérmes shumé -operacionet e
niveluara. Ndérsa kritika e tij thekson
se si geverit¢ - né vecanti ajo e
Mbretérisé sé Bashkuar - priren té
pérdorin Literaturén Mediatike si njé
justifikim pér t& shmangur rregullimin
e aktivitetit té platformave t& médha
digjitale, ai gjithashtu thekson se si
veté koncepti i Literaturés Mediatike
pérbén njé kornizé qé shkarkon
pérgjegjésiné e problemet sistemike
pér pérdoruesit individualé.

Nj¢ nga shembujt né té cilin kjo
céshtje béhet evidente éshté qasja
instrumentale e shkrim-leximit digjital,
ku njohurité teknike — si té dish té
kodosh - paraqiten si zgjidhje pér
problemet politike dhe kulturore;

FakeSpetting 19

ose kur metodat e thjeshta dhe té

arritshme té& kontrollit té fakteve
ofrohen si zgjidhje pér njé crregullim
informacioni sistemik:

Nganjéheré supozohet se shkrim-
leximi digjital ka té béjé thjesht me té
mésuarit se si té pérdorni mjete
digjitale: t& mésoni se si té pérdorni
harduerin ose té pérdorni softuer té
tillé si motorét e kérkimit. Kjo éshté
qasja instrumentale té& cilés i
referohesha. Pér mua, ky éshté vetém
fillimi i procesit. Natyrisht, ne duhet té
dimé se si té gjejmé informacion né
internet; dhe ta bé&jmé kété né ményré
efektive éshté dicka gé& duhet té
mésojmé. Por pyetjet mé té véshtira
vijné kur duhet té kuptojmé até
informacion, ta pérpunojmé dhe ta
vlerésojmé. Ne duhet té gjykojmé se
cfaré duhet té besojmé, dhe kjo nuk
éshté aspak e lehté. Kétu hyn edukimi
mediatik. Pavarésisht nga té gjitha
bisedat e lira pér lajmet e rreme, kjo
nuk éshté vetém pér té dalluar até gé
éshté e vérteté dhe e rreme. Nuk éshté
dicka gé mund ta b&mé me njé listé
kontrolli t& thjeshté: pérkundrazi, ajo
pérfshin njé proces shumé mé
kompleks, = shumédimensional té
analizés dhe vlerésimit. Kjo nuk éshté
e thjeshté pér tu mésuar: por pa té, ne
jemi té& humbur?

(Buckingham 2021: 26)
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Buckingham éshté promotori i mjeteve té edukimit sistematik, ku i gjithé sistemi
arsimor njeh peizazhin kompleks mediatik té rrjetézuar né té cilin ne jemi futur
dhe merr pérsipér pérgatitien e tyre duke i vendosur kurrikulat e Edukimit
Mediatik né gendér té& programeve shkollore. Ai fokusohet né koncepte si té
menduarit kritik, i cili pérfshin zgjidhjen e problemeve, por nuk kufizohet né té, dhe
pérfshin gjithashtu informacion mbi pérbérjen e peizazhit mediatik dhe rolin e
aktoréve té sa.

Sigurisht gé kodimi éshté njé aftési qé studentét duhet té& kené mundésiné ta
pérvetésojné nése déshirojné; por té thuash se i ndihmon ata né zgjidhjen e
problemeve ose se é&shté trajnim thelbésor pér punésimin e ardhshém — prandaj
duhet tu mésohet té gjithé studentéve — éshté shumé e diskutueshme. FEémijét,
éshté e vértetg, duhet té diné se si funksionon teknologjia digjitale; por ata
gjithashtu duhet té kuptojné se si funksionojné mediat digjitale si industri dhe
forma kulturore té pérfagésimit. Nése ata do té béhen pérdorues aktivé té
teknologjisé, ata duhet t& mésojné mé shumé sesa thjesht aftési teknike: ata
kané nevojé pér mirékuptim social, politik, ekonomik dhe kulturor. (2019: 82)
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2.2. Kompetencat Digjitale

Falcinelli ka treguar sesi koncepti i

Kompetencés Digjitale vjen nga ai i Dijet
Digjitale, por e zgjeron até né ményré gé té keté njé pérkufizim mé

gjithépérfshirés té pérshtatshém pér epokén digjitale.

a. Pércaktimi i kompetencés digjitale: njé sfidé teorike

Gallardo-Echenique etj. (2015) béri

rishikojé sistematikisht pérkufizimet e
nga njé vizion i gjeré dhe i larmishém.

njé rishikim té gjeré té literaturés sé
pérkufizimeve té ndryshme té Kompetencés Digjitale, me géllim gé “té mos
synojé té arrijé njé pérkufizim té& vetém né njé kéndvéshtrim reduksionist, por té
ndryshme dhe té identifikojé pikat e lidhjes

" (ivi: 2).

Ndryshimet me Literaturén Digjitale shprehen si mé poshté:

Differences betwean digital competence and digital eracy

Digital competence
An amployability requirement of the digital
age

A “skills’ connotation, implying
competency with some of today's
computer applications, including word
processing and e-mail, elc,

Sal of abilities needed to apply digital
technologies 1o work, leisure and
aducation

| Skills people should have in the digital era |

| Skills to communicate with others and
addrass a wide range of texts in all media

A range of capabilities (knowledge, skills
and compatances) covering thrae main
categories: ICT practitioner skills; ICT
user skills, and e-business skills

' Demonstrated ability 1o apply knowledge,
skills and aftitudes to achieve observable
reesulls; measurable performance through
rubrics

| Confident and critical use of Information
Society Technology (I1ST) for work, leisure
and communication

Underpinned by basic skills in ICT: the
uss of computers o retrieve, assess,
store, produce, present and exchange
information, and to communicate and
participate in collaborative networks via
the Intemet

FakeSpetting

Digital literacy

Conceptualizations of the changing leaming
paradigm in the digital age

| Deictic approaches to leaming and
communication

| Set of understandings needed in the digital
era to understand, produce and negotiate
meaning in a culture made up of powarful
images, words and sounds

An assumplion that skills, awarenesses and
understandings exist that will enable
individuals first to survive and second o be
more effective in their e-encounters

| A combination of lechnical-pracedural,
cognitive and amotional-social skills

| Processes of awareness, confidence,
evaluation, reflection, adaplability and
willingness to meel the digital age challenges

| Ability to understand and use information in |
multiple formats from a wide range of
sources when this is presented via
compulers

| Complex cognitive, motor, seciological, and
emalional skills that users need in order to
function effectively in digital environments

| Awareness, attitude and underling abilities
neaded to use digital tools appropriately and
to reflect upon this process
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Disa vézhgime gé& mund té béhen rreth kétij konceptualizimi té ndryshém té
kompetencés dhe shkrim-leximit jané se ndérsa shkrim-leximi shpesh
pérshkruhet si njé aftési individuale, njohése, e lidhur me njé kuptim té
brendshém té& ushtrimit t& operacioneve teknike, kompetenca shpesh
pérshkruhet si njé aftési e vendosur, sociale pér té pérdorur gé del nga zbatimi i
shkrim-leximit; ai gjithashtu pérshkruhet si njé pérdorim kritik pér géllime té
ndryshme dhe é&shté i orientuar drejt punésimit, kohés sé liré dhe komunikimit.
Ndérsa shkrim-leximi éshté baza e kompetencés, ajo éshté njé vecori individuale:
kompetenca éshté njé aftési sociale. Megjithaté, pérfundimi i rishikimit té tyre
thekson statusin kompleks té nocionit t& Kompetencés Digjitale, i cili ende
mbetet né thelb té& edukimit té njé qytetari té pérgjegjshém:

Né bazé té kétij rishikimi té literaturés, kompetenca digjitale mund té
konsiderohet njé koncept shuméplanésh gé del nga disa prejardhje [..] Eshté e
lidhur ngushté me qasjet e shkrim-leximit, por nuk é&shté identike. Kompetenca
digjitale konsiderohet si njé kompetencé thelbésore né dokumentet e politikave,
por nuk éshté ende njé koncept i géndrueshém [..] Kéto nocione té& ndryshme
nénkuptojné se nuk ka ende udhézime té& garta vlerésimi pér kompetencén
digjitale (Ananiadou & Claro, 2009). Ndérsa disa e perceptojné kompetencén
digjitale si pérdorim teknik té& TIK-ut, té tjeré e pérkufizojné até mé gjerésisht si
aplikim njohurish ose si aftési té shekullit té& 21-té. Shogéria e Informacionit dhe e
Njohurisé thekson nevojén pér "njé qytetari té arsimuar té afté pér té& aksesuar,
vlerésuar, organizuar, interpretuar dhe shpérndaré informacionin né formate
gjithnjé e mé digjitale t& shkémbyera mbi teknologjité aftésuese” (Somerville,
Lampert, Dabbour, Harlan & Schader, 2007, f. 9). Eshté thelbésore gé njerézit té
zhvillojné njé ndjenjé té re té vetébesimit pér té zotéruar teknologjiné dhe
shérbimet digjitale. Si edukatoré dhe studiues, géllimet tona duhet té jené té
inkurajojmé qytetarét qé té zhvillojné aftésité, njohurité, kornizat etike dhe
vetébesimin gé do t'u shérbejné atyre miré né té ardhmen (Jenkins, 2006;
Jenkins, Clinton, Purushotma, Robison & Weigel, 2006 ). Duke pasur parasysh kéto
sfida, institucionet dhe politik€ébérésit duhet té& pércaktojné prioritetet e tyre
aktuale arsimore pér njé pérgjigje efektive ndaj nevojave né ndryshim té
nxénésve té shekullit té& 21-té. Pérvetésimi i duhur i kompetencés digjitale ose
shkrim-leximit digjital, i kuptuar nga perspektiva holistike dhe emancipuese,
éshté celési pér pjesémarrjen aktive dhe funksionale né shogériné bashkékohore.
(Gallardo-Echenique et al. 2015: 12)

i Co-funded by the
gl Erasmus+ Programme
of the European Union

FakeSpetting 29




Fakespotting Toolkit

b. Korniza e Kompetencés Digjitale pér qytetarét
(Digcomp)

Ky status kompleks i pérkufizimit t& Njohurisé Digjitale éshté arsyeja pse Qendra e
Pérbashkét Evropiane e Kérkimit ka zhvilluar, me kalimin e viteve, Kornizén e
Kompetencés Digjitale pér Qytetarét (DigComp) si njé kornizé gjithépérfshirése
pér pércaktimin dhe miratimin e Kompetencés Digjitale né nivele té ndryshme té
geverisjes.

Né fakt, heterogjeniteti i pérkufizimeve t& Kompetencés Digjitale té paraqitura
tashmé éshté njé nga arsyet e pasurisé sé DigComp. Kuadri ofron njé fjalor té
pérbashkét dhe njé pérkufizim fleksibél g& mund té pérdoret né pércaktimin e
Kompetencés Digjitale.

Duke gené njé nocion i ri dhe relativisht kompleks, kompetenca digjitale kuptohet
dhe pérshkruhet né ményra té& ndryshme. Palét e interesuara nénvizojné se
DigComp ka ofruar njé gjuhé dhe terminologji t& pérbashkét pér té folur dhe
hartuar projekte té reja mbi kompetencén digjitale né té gjitha llojet e fushave.
Ata vérejné se si DigComp krijoi njé pérkufizim té pérgjithshém, disa e quajné 'té
buté ose ‘transversal, t& kompetencés digjitale, i cili éshté plotésues dhe i
pajtueshém me pérkufizime té tjera mé specifike, sektoriale, mé té véshtira.
(Kluzer, Pujol Priego 2018: 23)

Koncepti i Kompetencés éshté i artikuluar né tre dimensione, té cilat konsistojné
né forma té ndryshme njohurish, té artikuluara né njohjen e; duke ditur se si; duke
gené té vetédijshém:

NJOHURI: Do té thoté rezultat i asimilimit t& informacionit pérmes té mésuarit.
Njohuria éshté térésia e fakteve, parimeve, teorive dhe praktikave gé lidhen me
njé fushé pune ose studimi.

AFTESI: Ata jané aftésia pér té aplikuar njohurité dhe pér té pérdorur njohurité pér
té pérfunduar detyrat dhe pér té zgjidhur problemet. Né kontekstin e Kornizés
Evropiane té Kualifikimeve, aftésité pérshkruhen si njohése (qé& pérfshin
pérdorimin e t& menduarit logjik, intuitiv dhe krijues) ose praktike (duke pérfshiré
shkathtésiné manuale dhe pérdorimin e metodave, materialeve, mjeteve dhe
instrumenteve).

QENDRIMET: Ata jané konceptuar si motivues té performancés, bazé pér
performancén e vazhdueshme kompetente. Ato pérfshijné vlerat, aspiratat dhe
prioritetet.

(Burimi: Dig.Comp 2.2.: 3)
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Té tre dimensionet maten né nivele té aoftésisé qé pérndryshe mund té
pérshkruhen si nivele té& autonomisé sé kompetencés: aftésité e ndryshme mund
té ndigen me udhézim, né ményré autonome ose me aftésiné pér t'ua kaluar ato
té tjeréve:

BAZAT 1 Né nivelin bazé dhe me udhézim, uné mund té:

2 Né nivelin bazé dhe me autonomi dhe udhézime té pérshtatshme aty ku
nevojitet, uné mund:

INTERMEDIA |3 | Veté dhe duke zgjidhur probleme té drejtpérdrejta, uné mund:

TE
4 | Né ményré té pavarur, sipas nevojave té mia dhe duke zgjidhur probleme té
mirépércaktuara dhe jo ruting, uné mund:
5 Pérvecse té udhézoj té tjerét, uné mund té:
ADVANCED
6 Né nivel té avancuar, sipas nevojave té mia dhe té té tjeréve, dhe né
kontekste komplekse, uné mund:
HIGHLY 7 | Né njé nivel shumé té specializuar, uné mund té:
SPECIALISED

8 | Né& nivelin mé té avancuar dhe té specializuar, uné mund té:

Nivelet e aftésisé bazohen gjithashtu
né fushat njohése té Kujtimit, Kuptimit,
Aplikimit dhe Vlerésimit, Krijimit.
Fushat e Kompetencés Digjitale jané
gjithsej 5: Literatura né informacion
dhe té& dhéna; Komunikimi dhe
bashképunimi; Krijimi i pérmbaijtjes
digjitale; Siguria; Zgjidhja e
problemeve. Cdo fushé korrespondon
me kompetencat specifike:

Digital
content creation

Co-funded by the
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3. Vlerésimi i aftésive apo kompetencave digjitale

3.1. Iniciativat e kaluara

Cfaré lloj iniciativash jané promovuar né té kaluarén pér té vlerésuar aftésité
digjitale? Nga portofoli elektronik i Europass deri te propozimi i Kredencialeve
Digjitale, ka pasur njé séré nismash té& ndryshme qgé u pérpogén t'u jepnin
qytetaréve evropiané mijetet pér t& bashkuar nevojat e tregut té punés dhe
aftésité dhe aoftésité e qgytetaréve. Megjithaté, kéto nisma jané pérballur me
problemin e pérpjekjes pér té integruar dhe pérkthyer ményra té ndryshme té
matjes dhe certifikimit t& aftésive, vecanérisht ato digjitale. Bashkimi Evropian
thekson réndésiné e njohjes sé& aftésive dhe kualifikimeve né ményré qé té
zhvillohet njé treg ndérkombétar i punés, duke i dhéné gjithashtu lIévizshméri dhe
mésim:

Njohja e aftésive dhe kualifikimeve éshté thelbésore pér té€ mbéshtetur
lévizshmériné dhe mésimin, si dhe mundésité e karrierés pér té gjithé né BE.
Ekzistojné dy procedura té ndryshme pér njohjen e kualifikimeve:

Mirénjohje pér arsimim dhe trajnim té métejshém,;

Njohja pér qasje né punésim, duke pérfshiré profesionet e rregulluara.

(Burimi: Europass)

a. Europass

Europass éshté njé mijet falas né internet gé& ka ndihmuar evropianét té
menaxhojné karrierén dhe studimet e tyre. Funksionalitetet e tij pérfshijné:

@ Krijoni njé regjistrim personal té té gjitha aftésive, kualifikimeve dhe pérvojave
tugja.

@ Reflektoni pér aftésité tuaja pér té kuptuar nevojat dhe interesat tuaija.

@ Merr sugjerime té personalizuara pér kurse.

@ Pérgatitni dhe mbani gjurmét e aplikacioneve, hartoni CV me porosi dhe letra
motivimi pér kurse dhe studime té ndryshme.

@ Ruani té gjitha dokumentet dhe skedarét tuaj né njé vend té sigurt

(Burimi: Europass)
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Eshté projektuar posacgérisht pér té lehtésuar kérkimin pér puné, duke mbrojtur
privatésiné dhe informacionin personal té pérdoruesve:

Europass pérdor informacionin né profilin tuaj pér té analizuar aftésité tuaja dhe
pér té& sugjeruar puné dhe kurse interesante pér ju. Ju gjithmoné mund té
zgjidhni té caktivizoni kéto vecori té Europass. Europass mbledh statistika
anonime (p.sh. sa vizitoré té regjistruar né Europass) dhe tendencat (p.sh. nése
pérdoruesit e Europass kané nivele té larta té aftésive digjitale). Té dhénat tuaja
personale nuk do té pérdoren kurré pér kété proces.

Ju gjithmoné mund té fshini té gjithé ose njé pjesé té profilit tuaj Europass né
ményré gé té keni gjithmoné kontroll té ploté mbi informacionin tuai.

a. Portofoli elektronik Europass

Mjeti Europass éshté krijuar pér té matur dhe dokumentuar aftésité digjitale
éshté portofoli elektronik. Kjo ishte njé zgjidhje digjitale gé u pérpoq té ofronte njé
mijet pér t& mbledhur kualifikimet e tyre:

Tradicionalisht, individét kané dokumentuar aftésité, kualifikimet dhe pérvojén e
tyre duke pérdorur CV-té, certifikatat né letér dhe diplomat. Né ditét e sotme, ata
gjithashtu mund té pérfitojné nga mjetet e portofolit elektronik gé kané aftésiné
pér t& mbéshtetur individét né té njéjtén detyré. Njé portofol elektronik mund té
pérkufizohet si njé mjet dinamik digjital gé& u mundéson individéve té
dokumentojnég, shfaqgin dhe menaxhojné aftésité, kualifikimet dhe pérvojén e tyre
gjaté gjithé jetégjatésisé sé& karrierés sé tyre. Aktualisht, portofolet elektronike
ofrohen nga faget e internetit té€ zhvillimit t& karrierés dhe shérbimeve té
punésimit, faget e internetit profesionale té rrjeteve sociale, krijuesit e CV-ve,
platformat e e-mésimit dhe pérmirésimit té aftésive, midis paléve té tjera té
interesuara.

(Dokumenti i sfondit t& e-portofoli té Europass, 2018: 2)

europass u
European Union

Usenmins  Wotnlows | Pedsps s oo
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Portofoli elektronik Europass u zhvillua né portofolin e dokumenteve Europass, me
géllim arritjen e objektivave specifike:

@ Krijoni njé piké té vetme hyrjeje pér njé grup mjetesh té bazuara né ueb, té
cilat shkémbejné informacione ndérmijet tyre dhe i lejojné individét té kalojné pa
mundim nga njé mjet né tjetrin;

@® Udhézoni individét gé té krijojné dhe menaxhojné njé profil personal, té
pérshkruajné aftésité, kualifikimet dhe pérvojén e tyre dhe té pérpilojné dhe
ruajné cdo dokumentacion pérkatés ose déshmi té té& mésuarit (p.sh. distinktivé
té hapur, diploma digjitale) né njé biblioteké;

@ Krijoni dhe modifikoni dokumente té tilla si CV-té dhe letrat motivuese pérmes
njé Redaktori Online;

@ Mbéshtetni individét gé té zhvillojné karrierén e tyre duke pércaktuar interesat,
géllimet dhe aspiratat e tyre dhe duke mbaijtur gjurmét e progresit té tyre nga
perspektiva e t& mésuarit gjaté gjithé jetés;

@ Ofroni individéve mundési té pérshtatshme pér t&€ mésuar dhe pér puné
bazuar né profilin e tyre personal, aspiratat dhe preferencat; dhe

@® Mundésoni individét té pérgatisin, t& dorézojné dhe té mbajné gjurmét e
aplikimeve té tyre pér t& mésuar dhe pér puné.

(Dokumenti i sfondit t& e-portofoli té Europass, 2018: 2-3)
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Portofoli elektronik u mendua si njé mjet individual, i krijuar posagérisht pér
gytetarét si individé nxénés, pér té& mbledhur né ményré aktive
dokumentacionin né lidhje me trajnimin e tyre:

Portofoli elektronik do té synojé kryesisht pérdoruesit pérfundimtaré individualé
(mé voné né kété dokument té referuar si pérdoruesit e fundit), té cilét do té
pérdorin né ményré aktive portofolin elektronik pér t& dokumentuar aftésité dhe
kualifikimet e tyre té fituara pérmes té mésuarit dhe pérvojave té punés, si dhe
pér t& menaxhuar karrierén dhe mésimin e tyre. Pérdoruesit fundoré pérfshijné
nxénésit, punékérkuesit, punétorét dhe vulinetarét (pavarésisht statusit té tyre té
punésimit ose aftésive digjitale), por edhe NEET (d.m.th. té rinjté e moshés 16 deri
né 24 vjeg gé nuk jané né arsim, punésim ose trajnim). Ata mund té jené shtetas
evropiané, por edhe shtetas té vendeve té treta.

Palét e tjera té interesuara do té kené njé rol dytésor né kontributin né
promovimin dhe pérdorimin progresiv té portofolit elektronik té Europass. Nga
njéra ané, lehtésuesit do té& ndihmojné pérdoruesit fundoré té dokumentojné
aftésité dhe kualifikimet e tyre dhe t& menaxhojné karrierén e tyre pérmes
portofolit elektronik. Ky grup i synuar pérfshin késhilltarét udhézues dhe
késhillues, shérbimet publike té& punésimit, gendrat kombétare Europass,
punédhénésit, institucionet arsimore dhe trajnimi, autoritetet kombétare
pérgjegjése, profesionistét e TI-sé, ndér té tjera. Nga ana tjetér, marrésit do té
marrin dhe pérpunojné profilet personale dhe dokumentacionin e pérdoruesve
fundoré. Portofoli elektronik do té ofrojé mundési té& ndryshme pér pérdoruesit
fundoré gé té ndajné profilet e tyre personale dhe dokumentacionin tjetér me
palét e treta. Ky grup i synuar pérfshin vecanérisht punédhénésit, ofruesit e
arsimit dhe trajnimit, profesionistét e burimeve njerézore, s& bashku me
organizata té tjera té interesuara né vierésimin e aftésive té dokumentuarag,
kualifikimeve dhe pérvojés sé punés té pérdoruesve fundoré.

(Dokumenti i sfondit t& e-portofoli té Europass, 2018: 4-5)
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c. Kredencialet digjitale

Nése e-portofoli ishte njé mjet pér té mbledhur individualisht kualifikimet
personale, Infrastruktura e Kredencialeve Digjitale ishte njé iniciativé gé synonte
té ndértonte njé infrastrukturé pér té "'mbéshtetur efikasitetin dhe siguriné né
ményrén se si kredencialet si kualifikimet dhe arritjet e tjera té t& mésuarit mund
té njihen né té gjithé Evropén”.

EDCI do té mbéshtesé shérbimet e vértetimit pér cdo dokument digjital ose
paraqitje té& informacionit mbi aftésité dhe kualifikimet si¢ pérshkruhet né nenin 4
(6) té Vendimit Europass.

Infrastruktura bazohej né objektin digjital t& Kredencialit:

Kredenciali éshté njé deklaraté e dokumentuar gé pérmban pretendime pér njé
person té léshuar nga njé organizaté arsimore pas njé pérvoje mésimore.
Kredencialet digjitale evropiane pérshkruajné njé arritje mésimore. Ata mund té
pérshkruajné: aktivitetet (p.sh. klasat e ndjekura), vlerésimet (p.sh. projektet),
arritjet (p.sh. aftésité e zhvilluara), té drejtat profesionale (p.sh. regjistrimi si mjek)
dhe kualifikimet. Si njé skedar digjital, kredencialet mund té pérfshijné njé gamé
té gjeré informacionesh té vlefshme gé mund té ndihmojné né njohjen dhe
kuptimin e kredencialeve nga punédhénésit dhe institucionet e tjera.
Kredencialet digjitale evropiane kané njé séré pérfitimesh mbi certifikatat e
bazuara né letér: ato mund té reduktojné punén e administratés pér studentét
dhe té diplomuarit, si dhe ofruesit dhe bizneset e arsimit dhe trajnimit.
Kredencialet digjitale evropiane gjithashtu mund té ulin ndikimin e mashtrimit té
kredencialeve dhe té kontribuojné drejt rrjedhave té punés pa letra.

Kredencialet Digjitale Evropiane mbéshtesin verifikimin e menjéhershém;
marrésit mund té verifikojné automatikisht informacione té tilla si identiteti i
organit dhénies ose sigurimi i cilésisé sé njé kualifikimi. Kredencialet digjitale
evropiane nénshkruhen me njé vulé elektronike, gé do té thoté se gézojné njé
prezumim ligjor té autenticitetit né té gjithé BE-né&, si dhe ekuivalencé me
kredencialet e bazuara né letér gé pérmbajné té njéjtin informacion.

(Burimi: Europass)

6 https://europa.eu/europass/en/what-are-digital-credentials
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3.2. Kufiri i rii Vlerésimit té Aftésive Digjitale: EDSC

Duke diskutuar tashmé shumeéfishin e pérkufizimit t& Kompetencés Digjitale (krh.
Gallardo-Echenique et al. 2015), éshté e kuptueshme se si mund té keté njé
problem jo vetém né vlerésimin e Kompetencés Digjitale, por edhe né pérpjekjen
pér té& gjetur njé ményré té integruar té adoptimit ky vierésim né té gjithé
territorin evropian.

Pérvojat e kaluara té Europass dhe Kredencialeve Digjitale kané hapur tashmé
rrugén pér certifikimin e aftésive personale dhe profesionale né ményré digjitale,
me géllim promovimin e Iévizshmérisé né njé nivel transnacional dhe mbledhjen
e certifikimeve té ndryshme té aftésive né té njéjtin depo digjitale.

Aksioni 9 i Planit t& Veprimit t& Arsimit Digjital konsiston né njé studim té
promovuar nga Komisioni Evropian dhe kryer nga JRC, pér zhvillimin e njé
certifikimi té ri g& mund té ndihmojé né zhvillimin e aoftésive digjitale, duke
ndjekur idené e Infrastrukturés sé Kredencialeve Digjitale. EDSC gé& donte té
lejonte:

@ Né mbéshtetje té zbatimit t& Veprimit 9 té Planit t& Veprimit pér Arsimin
Digjital, JRC po kryen njé studim mbi Certifikatén Evropiane té Aftésive Digjitale
(EDSC) pér té ndihmuar njerézit qé aftésité e tyre digjitale té njinen shpejt dhe
lehté nga punédhénésit, ofruesit e trajnimit dhe mé shumé.

@® EDSC do té bazohet né Kornizén Evropiane té Kompetencés Digjitale
(DigComp).

@ Studimi po harton skemat ekzistuese té certifikimit té aftésive digjitale né
Evropé dhe po kryen njé analizé t& mangésive, nevojave dhe pérfitimeve pér té
kuptuar rolin dhe vierén e njé EDSC dhe se si do té& mbéshteste njohjen e aftésive
digjitale né Evropé.

@® Studimi mbéshtetet né njé pjesé té madhe né konsultimet me palét e
interesuara. Mé shumé informacion mund té gjenden né fagen e konsultimit me
palét e interesuara EDSC. Ekziston gjithashtu njé Komunitet i Praktikés sé
Certifikimit té Aftésive Digjitale (CoP) i organizuar nga All Digital.

(Burimi: Certifikata Evropiane e Aftésive Digjitale (EDSC) Studimi i Fizibilitetit)
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3.3. Disa praktika té mira né vierésimin e aftésive digjitale

Tani do té paragesim shkurtimisht disa mjete qé pérdoren aktualisht né
vlerésimin e aftésive dhe kompetencave digjitale.

Té gjitha kéto mjete ndajné té njéjtat vecori dhe organizim: pyetjet ndahen né 5
fushat e DigComp, duke pérdorur kompetenca dhe shembuj nga korniza.
Pérgjigjet gé& pérdoruesit mund té japin bazohen né fushat e aftésive té
pércaktuara nga korniza.

a. Testi i Aftésive Digjitale dhe Platformés sé Punés

Testi i Aftésive Digjitale dhe Platformés sé Punés éshté njé mijet digjital i bazuar
né njé version t& méparshém té DigComp, 2.0:

Aftésité digjitale po bé&hen thelbésore pér té gjithé. Né puné, né shtépi apo né
shkollé, ne pérdorim telefona inteligjentgé, kompjuteré dhe tablet dhe duhet té
jemi né gjendje t'i zotérojmé ato.

Pér té porositur njé picé, pér té paguar njé faturé ose pér té caktuar njé takim
pune, mjetet digjitale dhe interneti jané té domosdoshém pér jetén dhe punén
toné. Por si té dini nése keni aftésité e duhura digjitale? Dhe si té gjeni trajnime
pér t'u pérmirésuar?

Tani ju keni mundésiné té testoni aftésité tuaja digjitale dhe té keni akses né
mundésité e trajnimit té pérshtatshme pér nevojat tuaja. Mjeti yné i ri "Testoni
aftésité tuaja digjitale” mund tju ndihmojé té& kuptoni miré kompetencat tuaja
aktuale digjitale (bazuar né Kornizén e Kompetencés Digjitale Evropiane -
DigComp 2.0), e cila éshté pika fillestare pér té identifikuar se ¢faré mund té béni
mé pas pér té pérmirésuar ato, né varési t& nevojave dhe aspiratave tuaja.

Testi zgjat rreth 20 minuta pér té pérfunduar dhe, pasi té keni pérfunduar, ju
merrni njé raport pérmbledhés té nivelit té aftésive tuaja. Pér té kryer testin, do
tju duhet té regjistroheni dhe té identifikoheni dhe rezultatet do té jené té
disponueshme né profilin tuaij.

Mjeti digjital lejoi gjithashtu eksportimin e rezultateve té vilerésimit dhe
regjistrimin e tyre né profilin EUROPASS té pérdoruesve.
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b. DigCompSat

Mjeti i Vetévlerésimit t& Kompetencés Digjitale (DigCompSAT) éshté njé mijet i
zhvilluar nga ALL Digital, i dobishém pér testimin dhe reflektimin mbi
kompetencat personale digjitale bazuar né njé version té méparshém té
DigComp, 2.1.

Mjeti DigCompSat synon té testojé né ményré empirike grupin e kompetencave

té DigComp 2.1 qé korrespondojné me nivelet 1 deri né 6 (themeli, i mesém dhe i
avancuar). Mjeti éshté projektuar me njé perspektivé metodologjike gé lejon
matjen e kompetencés digjitale nga tre elementét - njohurité, aftésité dhe
géndrimi - pér secilén nga 5 fushat e DigComp. Ai gjithashtu u ofron té
anketuarve njé rrugé té veté-reflektimit mbi kompetencén e tyre digjitale. Mjeti u
pilotua né Irlandé, Letoni dhe Spanjé nga individé t& moshés 16-65 vjeg. Mjeti
DigComp ka veti té shéndosha psikometrike, duke pérfshiré viefshmériné dhe
konsistencén e brendshme té artikujve. Mjeti éshté né gjendje té kryejé tre
funksione kryesore pér testuesit: matjen e kompetencave ekzistuese bazuar né
veté-reflektimin e té anketuarve; identifikimi i boshliégeve té kompetencave; dhe
rritien e ndérgjegjésimit. Konciziteti i artikujve lejoi njé kohé testimi prej mé pak se
30 minutash né vende té ndryshme, grupmoshé dhe sfond arsimor dhe gjini.
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c. MyDigiSkils:

My DigisSkills (https://mydigiskills.eu/test/) éshté mjeti mé i fundit i vetévlerésimit
i bazuar né DigComp.

Pyetésori bazohet né fushat e DigComp me pérgjigje né 4 fusha, duke ndjekur
nivelet e lartpérmendura té aftésisé sé kornizés. Kétu jané disa shembuj té
pérgjigjeve qé pérputhen me mjetin dhe nivelet e aftésisé:

BAZA Nuk kam njohuri pér kété Nuk kam dégjuar fare pér kété
MESATAR Uné kam vetém njé kuptim té kufizuar pér | Jo shumé / /shumé pak

kété
| AVANCUAR Uné e kuptoj miré kété Po e béj / Po jam/ Po po

| SPECIALIZUAR Uné e kuptoj plotésisht kété temé/céshtje | Shumé
NE NIVELTE dhe mund t'ua shpjegoj shumé té tjeréve
LARTE
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4. Fakespotting

4.1. Fakespotting si njé mjet edukimi mediatik

a.Edukimi i zgjeruar mediatik

Pérmbaijtja e Fakespotting mund té konsiderohet njé mijet pér njé llogari té
zgjeruar té Edukimit né Mediaq, jo i kufizuar né aftésité dhe nocionet e Literaturés
Mediatike, por i dobishém pér integrimin e tyre né njé llogari mé té vendosur té
kompetencés digjitale.

Nése marrim né konsideraté Modulin 1, pérmbaijtja e tij éshté njé udhérréfyes pér
evolucionet dhe sfidat e epokés Digjitale, té cilat nuk kufizohen né pérvetésimin e
aftésive teknike, por pérbéjné njé pasqyré gjithépérfshirése té implikimeve
sociale té Medias Digjitale.

Duke ndjekur udhézimet dhe shembujt e Buckingham, Fakespotting nuk ka
objektivin té trajtojé dezinformimin digjital pérmes aftésive teknike si kodimi, por
éshté né gjendje té ofrojé njé pérshkrim historik té evolucionit té aseteve
mediatike nga shpikja e shtypshkronjés deri né peizazhin digjital. , duke ndihmuar
pérdoruesit té reflektojné mbi implikimet e fuqisé sé tyre té informacionit dhe
pérgjegjésiné e ndarjes sé informacionit té sakté né njé peizazh t& mbingarkuar
informacioni. Kjo lloj pérqasjeje ndiget nga njé llogari e proceseve njohése té
nénkuptuara né kérkimin dhe ndarjen e pjeséve té informacionit né internet, té
cilat rrisin té kuptuarit dhe ndérgjegjésimin e pérdoruesve né sjellien e tyre
online.
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Fakespotting éshté gjithashtu imun nga
njé qasje ‘riparuese’ ose ‘emergjente’
gé identifikon vetém peizazhin e
mediave digjitale si njé hapésiré té
rrezikshme pér navigim té pasigurt, por
promovon né ményré aktive kulturén
digjitale.

Sé fundi, Fakespotting shmang até gé
Rivoltella e quan njé Edukim Mediatik i
Lenté dhe ndjek até gé ne duam té
trajtojmé si njé llogari e zgjeruar e tij. Né
rréfimin e tij historik té Edukimit né
Media (Rivoltella 2020) ai argumenton
pér kérkime té reja né fushén e Edukimit
Mediatik, i cilii famshém dhe pérhapja e
gjeré ka implikuar njé stanjacion né
prodhimin e kérkimeve té reja. Problemi i
njé qasjeje té Edukimit té Medias sé
Lehté éshté ilustruar né pérdorimin e
listave kontrolluese, té cilat — ashtu si
“rregullimet e shpejta” té& propozuara
nga Buckingham, ofrojné njé mjet té
lehté pér kontrollimin e menjéhershém
té informacionit né internet pa i
ndihmuar pérdoruesit dhe studentét té
zhvillojné njé kuptim kritik se si organet e
informacionit funksionojné ose cilat
implikime kané né politiké ose né jetén
shogérore. Nése njé& pérshkrim i
arritshém dhe i  kuptueshém i
pérmbajtjes sé Edukimit Mediatik éshté
celési pér nxitien e Kompetencés
Digjitale, po késhtu éshté edhe fakti gé
aksesueshméria e saj nuk duhet té
komprometojé kompleksitetin e ¢éshtjes
sé trajtuar.
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Kjo éshté arsyeja pse ne prezantuam
shfagjen e konceptit t&é Kompetencés
Digjitale dhe se si gjo ka rrjedhur nga
Edukimi Mediatik, duke kaluar pérmes
Literaturés Mediatike. Kompetenca
digjitale, né dimensionet e
propozuara nga DigComp, nuk mund
té arrinet me rregullime té shpejtq,
por vetém pérmes promovimit té té
menduarit kritik.
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b. Mendimi Kritik dhe Kompetenca Digjitale

Fakespotting ndihmon né ndértimin e njé qasjeje kritike ndaj ekosistemit
mediatik, duke u dhéné studentéve mijete si jashté ashtu edhe né internet pér t'u
orientuar né peizazhin e medias digjitale, mbingarkimin e informacionit ose
dhomat e tij té jehonés.

Disa shembuj se si Modulet do t& ndihmojné né zhvillimin e t& menduarit kritik né
lidhje me Kompetencén Digjitale jané:

@ Historia e Inovacioneve né Media (Moduli 1) mund t'i ndihmojé pérdoruesit té
reflektojné mbi fuqiné e tyre té informacionit dhe ti lejojé ata té jené té
vetédijshém pér implikimet e fjalés sé liré té rregullimit t& hapésirave mediatike.
@ mjeti Media Diet (Moduli 2) i cili éshté njé mjet i adaptueshém i t& menduarit
kritik g& mund té personalizohet dhe té ripérdoret né shumé kontekste té
ndryshme arsimore

@ shembuijt e llojeve t& manipulimit (Moduli 3), me njé kombinim inovativ té
mjeteve digjitale dhe pyetjeve operacionale pér té trajtuar pérmbaijtjen e
manipuluar

@® Metodologjia e leximit anésor (Moduli 4), e cila jep nj¢ metodologji té
aksesueshme pér té verifikuar dhe krahasuar media té& ndryshme, duke fugizuar
aftésité e vlerésimit pér peizazhin e mediave digjitale shumé-konvergjente.

@ Shembuijt konkreté té grregullimit té& informacionit (Moduli 5 dhe 6) mund té
ndihmojné né vendosjen e pérvojés sé konsumit té informacionit digjital né jetén
sociale dhe politike té pérdoruesve.
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4.2. Fakespotting dhe Kompetenca Digjitale

Si futet pérmbaijtja e projektit Faokespotting né Kornizén e Kompetencés Digjitale?
Kétu jané fushat e DigComp té mbuluara nga projekti Fakespotting, té ndjekura
nga cilat kompetenca specifike digjitale projekti mund té ndihmojé né zhvillimin:

Dijet e Shfletimi, kérkimi dhe filtrimi i té dhénave, informacionit dhe

Informacionit dhe pérmbajtjes dixhitale;

té Dhwnave Vlerésimi i té dhénave, informacionit dhe pérmbajtjes dixhitale;
Menaxhimi i té dhénave, informacionit dhe pérmbaijtjes dixhitale;

Komunikimi dhe Ndérveprim pérmes teknologjive dixhitale;

bashképunimi Ndarja pérmes teknologjive dixhitale;

Angazhimi né qytetari népérmjet teknologjive dixhitale;
Bashk&punimi pérmes teknologjive dixhitale;

Netiketé
Krijimi i Zhvillimi i pérmbajtjes dixhitale;
pérmbajtjes Integrimi dhe ripérpunimi i pérmbajtjes dixhitale;
dixhitale
Siguria Mbrojtja e shéndetit dhe mirégenies;
Zgjidhja e Pérdorimi kreativ i teknologjive dixhitale;
problemit Identifikimi i boshllégeve té kompetencave dixhitale;
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4.3 Fakespotting si njé integrim dinamik i kompetencés
digjitale né kurrikulat evropiane té studimeve

|
1 Jil I
\Access to information
Vs a right, learn how
to exercise it

responsibly.

|

Through its 6 modules, you will
learn what disinformation is, how to
detect it, and tools to fight it.

a.Pérshtatja e Fakespotting me Planin e Veprimit té Arsimit Digjital

Fakespotting 102: Kuadri pér integrimin e kompetencave digjitale né IAL shkon né
drejtimin e pércaktuar nga Plani i Veprimit pér Arsimin Digjital, duke propozuar
njé integrim té qasjes shkencore té njé kuadri mé té gjeré té Edukimit Mediatik né
infrastrukturén ekzistuese té institucioneve arsimore.

Duke ndjekur idené e rikonfigurimit té& arsimit me kérkesat e epokés digjitale, ky
Produkt ka si objektiv integrimin e pérmbajtjes sé projektit né institucionet e
arsimit té larté. Né kété ményré, do té operohet me njé shpérndarje té€ mjeteve
edukative mediatike digjitale té aksesueshme dhe té adaptueshme, té
pérshtatshme pér té nxitur kompetencat digjitale té pérshtatshme pér tregun e
punés.
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b. Nxitja e kompetencave digjitale né lidhje me tregun e punés

Pas Edukimit Digjital dhe Planit té Veprimit, Fakespotting mund t& ndihmojé né
nxitien e kompetencave digjitale gé lidhen me tregun e punés népérmijet
Moduleve té tij Digjitale.

Sé pari, shpérndan rezultatet e Anketés Digjitale t& Tregut té& Punés, i cili
identifikon disa nga kérkesat e tregut digjital t& punés dhe gé ka orientuar
zhvillimin e pérmbaijtjes s&€ moduleve.

Sé dyti, Modulet Digjitale do té konsistojné né njé propozim té njé integrimi
dinamik dhe té adaptueshém té pérmbajtjeve té edukimit mediatik dhe té
kompetencave digjitale né kurrikulat evropiane té studimeve. Integrueshméria e
moduleve né rezultat do té sigurohet nga elementét e tij. Pér cdo modul do té
renditen:

@ Pérmbledhja e Modulit

@ Qéllimet e Modulit

@ Rezultatet e té nxénit t& modulit

@ Njé grup ushtrimesh praktike pér mésuesit dhe edukatorét pér ti zbatuar né
kurset e tyre

@ Njé fjalor i pérbashkét i epokés digjitale

Rrjedhimisht, sapo té shpjegohen lidhjet midis pérmbaijtjeve t& moduleve dhe
kompetencave digjitale, rezultatet e t& nxénit té moduleve t& ndryshme do té
vlerésohen jo vetém népérmjet mijetit té& vetévlerésimit Fakespotting, por edhe
népérmjet mjeteve té tjera té vlerésimit té aftésive digjitale té paraqitura né §3.3,
gé do té sugjerohet edhe si integrim né IAL pér té verifikuar pérshtatshmériné e
tyre me kérkesat e Planit t& Veprimit té Arsimit Digjital.

Sé fundi, pérmbajtja e Fakespotting dhe propozimi i tij pér Integrimin e
Kompetencés Digjitale mund té sugjerohen si pjesé e Studimit té Fizibilitetit EDSC
qgé pérfundon né néntor 2023, si pjesé e Vitit Evropian té Aftésive.
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4.4. Digital Labour Market Survey

The aim of this questionnaire is to identify the digital and media skills
more requested by the Labour Market.

150 employers working in the digital field assisted Fakespotting project in
assessing which media and digital information skills are most demanded
by future or current workers.

Questions addressed three important aspects: the level of digital literacy,
the analysis and use of information and how these skills affect a person'’s
working life. In this way, we will determine the skills’ framework that you
think is necessary for future professionals.

The survey will help to determine the skills HEIs students and young adults
need to acquire in terms of information retrivial, ethics when
communicating through digital tools, problem-solving skills, or the
technical knowledge needed, among others.

The questionnaire is based in a multiple-choice format. 5 answers
ranging from 1, the most negative, to 5, the most positive.

The charts below present the average scores at National and European
level related to each topic or skills required.

What level do you think professionals hired in your workplace are currently at
in terms of evaluating data, information and digital content?

Basic level- puidance needed 23129133117 [27]|3 | 27
Intermediate level- they can solve 3 13133 |27 |5 |4
straightforward problems 3,2
Advanced level- they are autonomous and 37141135 |5 3427

able 1o puide others 3,7
Highly specialised level- they are able to 3 |4 (3545 |34|13
contabute, find solutons and propose new

ideas | [ | .33
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4.4. Digital Labour Market Survey

When it comes to digital tools for work,
professionals in your workplace

Are able to choose simple digatal tools and 3,7
technologies to do their job

Are able to use different sofrware and 4
determuine which one is better in any case

Are able to research new tools according o | 4
the needs

43 |37 47 |41]3

39
4237 [42 [35[27

3,7
44354 [41]2

3,7

Are able to leam easily new tools 4

4 |4 |45 |41]2 3.8

Eventually, when it comes to ethical use of
information and communication tools

They are aware of the rights and duties 3713614 |4 37127
regarding mformation 3.6
They need additional traning 4 127135137 |4 |47| 38
They need periedic life-long learning 33135133 (13,7 |34)|47
traming 37
They have the necessary tools to inform and | 3 42135145 |31 1,7
recerve mformation ethically 33

What do you think is keeping professionals far
from learning/ acquiring digital skills?

They do not have enough time

Formal education (schools, Universities)
does not provide proper contents and/or
training to operate in the business

2 |4 [3 |22 |33]3 | 29
37423845 [46]5

Labour agencies do not provide proper
contents and/or training to operate in the
business

43
37313945 |3.7]37|

| 3,1

There 1s not specific traming for this sector

2 |538)536(45 |37|23]| 33

FakeSpetting

Regarding media literacy, how did the situation
change/develop after the COVID-19 situation?

The amount of fake news increased 37143143147 |4.7]4 4,3
It has been more difficult for professionals | 3,7 [36 (3637 [39]3.7
to find out reliable information sources. 3.7
There has been rapid digitisation, and it was | 2,3 (29 (3435 [3,1]23
hard to keep up. 29
The role of the fact-checker has become 27145 |44 |4 49143
much more relevant 4,1
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4.4. Digital Labour Market Survey

In your opinion, what are the features influencing
the digital and information skills’ shortage in your

work environment?
Lack of English pro-efficiency level 33127131132 |131]13] 28
Cultural constrains 37121126122 |23]|23] 25
Political constrains 4 22125122 |2 |23] 25
Lack of updated digital skills 33129138137 |3 |47 3,6

What digital skills do you consider most relevant in
order to undertake communication and
information activities in your work-field?

Assessing information relevance and 37(43 (4442 | 49|47
purpose 4,4
Assessing information reliability 4 |45([45(4 5 |5 4,5
Identitying the most appropriate digiral 4313936 |4 4 |4

tools according to the needs of the job 4,0
Using digital tools creatively 431473842 443 4,1

In your opinion, the core competences in
information and data literacy are

Browsing, searching and filtering dara, 33146424 4715
nformation and digital content 4,3
Evaluanng data, mformation and degatal 37046 (434 46143
content 4,3
Managing data, informartion and digiral 4 37014142 45|37
content 4,0
Using digital technologes to communicate 37139424 41147 4.1

What do you think is more important when it
comes to problem-solving in the workplace?

Identifymng digital needs 374213535 |43 43| 39
Making informed decisions 33|41 (3945 [43]5 | 42
Ability to share resources through online 4 1306|3742 |41|4

tools 3,9
Ability ro locate the information in a shore 4 | 41014 (42 |43]37

tme 4,1
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4.4. Digital Labour Market Survey

If you had the chance to enroll your staff into a training session to
further develop their skills, what subjects would you consider
more appealing considering your work?

[List below provides skills in order of relevance at European level]

¢ 2} Recognising the difference between News and Opinions;
- 3:1 Lateral R.L':l(.li!['l‘i_‘r,
¢ 4) Exploring innovative search engines;
L] i-l)| {iﬁl(;r}-' ul'digiml communication,/information tools;
e 7) Social Media disinformation dynamics;
iﬂj _\.lanipuhlliml |(_‘C|'Illiql.ll_'5;

e 11 Typolopies of disinformation;
pologl

€N ‘|‘uc|1niquu'5 to \'t:rif_\' factual statements made by puiulic persons;

12) Promotional techniques through social media;
6) Data mining;

1) Data analysis;

8)Data representation strategies;

13) Social impact of disinformation;

.'.}:l Digil:ll Ethics and current ]r:ga] framuwork;
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5. Digital Competences
Modules

According to the labour market needs root out from the survey deployed
at European level and reported in the 4th session, plustaking into
account the EU digital competence frameworks, the Digital Education
Plan as well as the recognition tools mentioned in the previous chapters,
the following session of the Toolkit is dedicated to recommendations for
HE teachers on how to transfer skills and methodologies coming from
fact-checking environment into the academic programmes represented
by the partnership: Communication Studies, Semiotics, Journalism,
Media Literacy, Political Science.

The objective is to provide a complete guidance to HE teachers to boost
the recognition of skills and to include fact-checking, information and
media literacy within the academic world beyond the usual boundaries
of academic subjects in order to make HE teachers:

e Recognize and acquire methodologies, pedagogies, tools, practical
exercises, assessment methods and learning outcomes related to
fact-checking and information and media literacy;

e Transfer the skills and knowledge acquired into innovative digital
curricula, in order to boost the HE teachers initial career;

e Transfer methodologies, pedagogies, tools and activities inspired by
information and media literacy and concrete fact-checking
procedures to students and academic programmes and courses.
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5. Digital Competences

Module

Synopsis

The course explores the digital revolution and its impact on the media
landscape. It covers the historical shifts in information sources, from
the invention of the printing press to the rise of mass media and the
advent of the internet and digital media. The course discusses the
accessibility of information in the digital age and the opportunities it
presents for empowering individuals, particularly those living under
oppressive regimes. It also examines the challenges brought about
by the digital revolution, such as information overload, distrust in
traditional media, and the propagation of confirmation bias and echo
chambers.

The consequences of these developments are explored, including the
effects on quality media and its economy, the diversification of
information sources, the problem of distrust in media, and the need
for regulation in the online space. The course discusses the potential
dangers of unregulated spaces, such as the proliferation of hate
speech, disinformation, and manipulation. It also highlights the
importance of self-regulation and media education initiatives in
promoting a free and responsible information space. The Digital
Services Act (DSA) is presented as an example of an attempt to
regulate online activity.

Throughout the course, various studies and research findings are
referenced to support the discussion on topics such as information
overload, addiction to social media, confirmation bias, and the state
of the media environment.
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5. Digital Competences

Module

Module Aims
e introduce users to the changes in the new information
ecosystem and their impact on information consuming
e encourage users to think critically about the new sources of
information, such as the digital ones, including social media.

Units Topics

e How the information space changed in the 2Ist century:The
printing press, Mass Mediq, Internet and digital media.

e Main challenges consumers face in information
consumption in the 2Ist century.

e Income problems for quality media

e Coping with the information overload

e Addiction: constantly seeking for triggers

e Strong confirmation bias creating echo chambers

e The Issues of regulating free speech

e What does the change in information space mean for
quality standard media.

¢ Informational borders: cost of information and paywalls

e Information source diversification and the risk of distrust in
media

e Problems of unregulated spaces: from freedom of speech to
freedom of reach

¢ Regulation and self-regulation

 The case of the digital service act (DSA)
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5. Digital Competences

Module

Learning Outcomes
» a deeper understanding of the challenges that new technologies
brought to the way of how we daily consume information.
e the challenges that the new ways of communication pose on
journalism and quality information.

Practical Exercises
1) The teacher should experiment with students.
First tracking internet use and social media use, with a specific focus
on how many sites they visit within the week.
Then search how many of the principal newspapers (in the receiving
language, or in English) have paywalls, and do a small survey among
students on:

1.How many of them would pay for a newspaper

2.Why?

To conclude the class exercise, confront the different answers and do
a general graph of what came up.

2 Kahoot questionnaire on the history of media

Question 1: Which of the following inventions played a crucial role in
the digital revolution?

a) Steam engine

b) Printing press

c) Telephone

d) Automobile
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5. Digital Competences

Module

Question 2: What is one of the challenges brought about by the
digital revolution?

a) Limited access to information

b) Decreased connectivity

c) Information overload

d) Decreased economic opportunities

Question 3: What is one potential consequence of distrust in
traditional media?

a) Decreased political engagement

b) Increased public awareness

c) Enhanced media literacy

d) Strengthened democratic institutions

Question 4: Which term refers to the phenomenon where individuals
seek out information that confirms their existing beliefs?

a) Echo chamber

b) Confirmation bias

c) Information overload

d) Digital divide

Question 5: What is one potential danger of unregulated online
spaces?

a) Enhanced diversity of opinions

b) Improved access to quality information

c) Proliferation of hate speech

d) Strengthened social cohesion
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5. Digital Competences

Module 1

Question 6: What is an example of an attempt to regulate online
activity?

a) Digital Services Act (DSA)

b) Internet Freedom Act (IFA)

c) Social Media Protection Act (SMPA)

d) Online Privacy Initiative (OPI)

Question 7: Why is media education important in the digital age?
a) To limit access to information

b) To promote critical thinking and media literacy

c) To encourage reliance on traditional media

d) To restrict freedom of speech
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5. Digital Competences

Module 2
Synopsis

This module aims to enable course participants to assess their
‘media diet” through resources and exercises to encourage critical
reflection on their information and media consumption habits. To
achieve this purpose, we will explore the changing media
landscape, where traditional or regular media and social platforms
coexist in a constantly evolving digital environment that presents
some alarming challenges. Among them, of particular concern is
that of disinformation.

The web has become a fertile ground for disseminating fake news,
conspiracy theories, unfounded rumours, and other information
disorders for years. Such content is often convincingly presented
and quickly shared, reaching many people who find it challenging
to identify what is accurate and dishonest/inauthentic.

In this context, and as a starting point for module 2, we will begin by
analysing our media and information routines and identifying good
and bad practices in accessing the media, focusing on fact-
checking. We will then address issues related to the risks and
challenges posed by personalised search techniques through
microtargeting and algorithms on the web, highlighting aspects
and problems such as polarisation and the reinforcement of our
beliefs through echo chambers and bubble filters. Finally, we will
emphasise the identification of inauthentic content on social
media and the definition of important concepts related to
disinformation necessary to face and understand the magnitude of
this phenomenon.
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5. Digital Competences

Module 2

Module Aims

e To Motivate users to reflect critically on their information and
media consumption habits.

e To train users in good media literacy practices to ensure
adequate access to information and a good “media diet”.

e To alert users to the risks of consuming only content proposed by
the algorithm that reinforces our opinions and beliefs.

e To turn users into fact-checkers of their content so that they can
distinguish between accurate information and disinformation.

Module Topics

1. SOCIAL MEDIA DISINFORMATION & RADICALIZATION (Part )
e Media consumption and information habits. Reviewing our media
diet.
o Differences between digital and regular media and new
information access challenges.

1. SOCIAL MEDIA DISINFORMATION & RADICALIZATION (Part Il)
e Algorithmic selection of information.
e Sponsored content and targeting.
e Disinformation and inauthentic behaviour on social media.
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5. Digital Competences

Module 2

Learning Outcomes

e Be able to recognise the differences between traditional and
digital media.

e Be able to identify and learn good practices for using social
media.

e Be able to follow a “balanced media diet” and make conscious
decisions about media consumption.

e Improve media and information literacy skills to tackle
disinformation.

e Strengthen critical thinking skills to make informed decisions in
media consumption.

Practical Exercises - Recommendation for Educators

1.GOOD MEDIA CONSUMPTION AND INFORMATION HABITS
Classroom Exercise 1X Debate and discuss in class.
Resources for teachers:

1) Organise and moderate a debate among the students to
discover what discoveries they have made following the previous
exercises to reach a personal and group reflection on their media
consumption habits.

2) Ask them about their current "media diet", whether they think it is
healthy and whether they will change or modify their media
consumption habits after the findings.
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5. Digital Competences

Module 2

3) Propose a classification of media (e.g. reliable, not so reliable
and unreliable) based on the verification tests carried out in the
previous exercises and case studies.

4) Based on the analysed and classified media, invite students to
create a repository of recommended media to reference their new
media and information consumption habits.

5) Suggest reading this recommended article: Media discovered
the fake staff.

After that, discuss in class this Spanish example in which a digital
newspaper created part of the staff with pictures of people from a
photo bank and their bios were written as a "Tinder bio".
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5. Digital Competences

Module 2

MICROTARGETING:
YOU ARE NOT A DATA; YOU ARE NOT A NUMBER

Classroom Exercise 2 X Debate and discuss in class
Resources for Teachers:

Alternative reframing: As economists say, "there is no free lunch”.
No information, service or application is free. All free apps collect
your data, information about what you are interested in and what
you click on, and information about your consumption and online
behaviour. This data is than monetised and sold to other third
parties. An example is advertisements and sponsored content that
are personally selected to appeal to your preference so that you
click on the product or information.

1) Organise and moderate a discussion where students reflect on
the content they consume and think about what content and
information they have actively chosen and what algorithms on a
website/app/social media platform have suggested it.

- Finally, have them recall when they bought something or
consumed something recommended to them online.

2) Suggest reading these two articles so that they can discover, on
the one hand, how Tik Tok recommends videos: How TikTok
recommends videos #ForYou, and on the other hand, how filter
bubbles work:
https://www.ted.com/talks/eli _pariser _beware online filter _bub
bles?subtitle=es

3) Show the Netflix documentary Social Dilemma in class and
suggest they write an essay on its most relevant and important
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Fakespotting Toolkit

5. Digital Competences

Module 2

3. INAUTHENTIC BEHAVIOUR ON SOCIAL MEDIA
Classroom Exercise 3 X Debate and discuss in class
Resources for teachers:

1) Screen the HBO documentary Fake Famous followed by this brief
discussion with the producer.

2) Propose reading the article "Fake Famous' and the Tedium of
Influencer Culture (20 February 2021) by Naomi Fry, a journalist for the
New Yorker.

3) After the above activities, lead a classroom discussion with your
students about critical thinking:

- How many have thought about being notorious online and why?

- If one of the students wants to be an influencer, for example, what
would they be willing to do?

- How many have reviewed people or social media accounts they
follow online and question the reliability/validity of the information
and the performances posted?

- Talk about how they felt when they discovered that someone
posted false and misleading information.

- How many times have the opinions of others swayed you?

- Have you thought about whether your online friendships are from a
varied ideological spectrum or whether you all have similar interests?
- To conclude the class exercise, confront students’ different steps
before trusting those who influence their behaviour or lifestyle.
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5. Digital Competences

Module 3

Synopsis

Fake news has become a concerning phenomenon in the last two
decades doe to three main reasons: Firstly, it is because of
technology development, enabling easy and rapid dissemination.
Secondly, it is due to their direct influence in political, economic, and
social life, undermining democratic standards and thirdly, it is
because of what is known as artificial intelligence. Taking this context
into account, this module holds particular importance for journalism
and communication students. They are faced with two challenges: To
identify and be aware of fake sources and, secondly to become
promoters of media literacy in order to identify fake news.

The module includes:

-Political manipulation.

‘PR manipulation — the churnalism phenomenon
‘Manipulations from governmental authorities
-‘Data manipulation and/or misuse

lmage manipulation — Does camera lies?
Video manipulation

‘Manipulation through conspiracy theories
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Fakespotting Toolkit

5. Digital Competences
Module 3

Module Aims

The purpose of this multimedia module is firstly to provide a theoretical
definition of that media manipulation is, considering the breadth of
this phenomenon. Students will be guided to navigate through various
interpretations of the concept. The concern among professionals has
grown in the last two decades due to the development of technology
and its direct impact on democratic standards in countries. The
module includes:

‘what is media manipulation?

-‘why media manipulation is happening.

-‘what are the actors and factors behind this phenomenon?

-‘what are the main manipulation types conveyed through media and,
‘what can we do to protect ourselves against them?

Learning Outcomes

‘To be able to define and understand manipulative and propaganda
campaigns in media.

‘To be able to understand and categorize the media manipulation
types.

‘To be able to understand the objectivity through the media and the
quality of media content.

‘To develop critical thinking against manipulative actions through the
media.

‘To be able and responsible to prepare qualitative media product
without inclusion of manipulative elements.

‘To be able to understand and evaluate the reliability and validity of
media manipulations and its sources.

‘To be able to understand and use properly the terminology of media
manipulative actions.

‘To be able to demonstrate skills to analyse, evaluate and create
content and strategies to counter manipulative action.
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5. Digital Competences
Module 3

Practical Exercises

The first exercise focuses on Public Relations and the dissemination of
information from government institutions, while the second exercise
assesses students’ skills in image manipulation.

Exercise 1: The Prime Minister's Office sends the pre-packaged material
of a political activity in which the journalist was not present. What
should a journalist do?

A.He publishes the material of the political activity.

B.He rewrites the same text himself but uses the same images and
statements.

C.He selects only specific parts of the material, e.g. statements of the
Prime Minister and uses it for its own reporting purpose;

D.The journalist rejects the material and starts the research himself.

E. Based on the material the reporter supports it with interviews from
citizens.

Correct answers: C & D

Exercise 2: Following are three news photographs made by LA Times
photographer Brian Walski in 2003 during the war in Irag. One of them

was found to be altered.

1. Which one is the manipulated
photo?

2. What kind of manipulation is ¢
3. What are the factors behind tr
manipulation?

4. What conclusions may

we draw from this case?
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Module 4

Synopsis

The course focuses on the issue of encountering deceiving content
while searching for information online. It discusses the tendency of
individuals, including professors and undergraduates, to read vertically
within a single website, which limits their ability to evaluate the
reliability of online sources. The course introduces strategies for lateral
reading, which involves moving between different tabs in the browser
to gather more information about the content being analyzed. It
explores various markers to identify manipulation in online texts,
including textual markers such as narrative style and claims, and
paratextual markers such as website layout, footnotes, and domain
name. The course also addresses the importance of understanding
the intention of the text and differentiating it from the reader's
interpretation. It explores the aims of texts, such as propaganda,
parody, and profit, highlighting the need to be aware of disguised
political or commercial messages. Lateral reading is presented as a
means to verify the reliability of a single content by cross-referencing
multiple sources. The course suggests tools for lateral reading,
including Click Restrain, Google News, Google Scholar, Reverse Image
Search, and the SIFT method. Wikipedia is mentioned as a valuable
resource for gathering information and details about websites or
authors, emphasizing its policies for accuracy and reliance on reliable
sources.
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5. Digital Competences

Module 4

Module Aims
e to encourage you to think critically about online contents;
e to enable you to critically analyze online content using a lateral
reading methodology;
e to provide strategies, tactics and tools for tracing online contents to
sources and for evaluating the reliability of those sources;

Units Topics
e How to approach digital content
e The relationship between internet content and what users believe
to be true
e What lateral reading is and why it is so important

Learning Outcomes
e To be able to analyse, compare and critical evaluate the credibility
and reliability of sources of data, information and digital contents.
e To know how to exploit different tools and sources in order to verify
the reliability of online contents.
e to recognize quality information, opinions, judgments and
misleading contents.
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5. Digital Competences

Module 4

Practical Exercises
1.Questionnaire on reliability

The exercise is divided in 2 phases.

First phase:

The teacher provides examples of page sites clearly unreliable.
Participants should highlight the manipulation markers lying on the
web pages; then the teacher provides examples of page sites almost
reliable.

Participants should fill out a questionnaire based on simple questions
such as: “Does this look professional? Are there spelling errors? Is there
scientific language?”

The teacher should highlight the elements that should be evaluated
through lateral reading and providing examples of how external
resources can be exploited to test the reliability.

4 fields should be taken into account:

1.When was the information published or posted? Has the
information been revised or updated?

2.The teacher highlights the post date and checks if the results show
a different version of the news.

3.What about the organization that produced the content? Missing
elements: headquarters, addresses, staff list, contacts. Are there
any other websites mentioning the organisation? Are these
websites included in the list of reliable websites?

4.What's the purpose of the post? Does the language seem
appropriate and correct? The teacher should highlight moral
statements and opinions into the post and questionable words and
typos.

5.1s the information supported by evidence? Does it provide
references? The teacher highlights missing evidence and reference
into the post.
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5. Digital Competences

Module 4

Practical Exercises

Second phase:

The teacher then proceeds on illustrating how different media outlets
can share different versions of events, and highlights how the same
event can be narrated in different ways.

The aim on this phase is to show how different events can have
different narrations, but not always they are both incorrect: it's
important to be able to tell when a text is reported in a biased way, but
sometimes it just presents a different selection of elements which can
or cannot be relevant in the process of reporting.

1. Kahoot Questionnaire

Question 1:

What are the aims of this module?

A) To encourage lateral reading

B) To promote vertical reading

C) To analyze online content using a linear approach
D) To trace online content to unreliable sources

Question 2:

What is the main purpose of lateral reading?

A) To move up and down on a single web page

B) To critically analyze online content

C) To stay within a single website for evaluation

D) To move from tab to tab in the browser for more information
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5. Digital Competences
Module 4

Practical Exercises

Question 3

Which markers are discussed in relation to analyzing online content?
A) Inside-the-text markers and intention of the text

B) Layout and footnotes

C) Claims and domain

D) Profit and aims of the text

Question 4:

What does vertical reading refer to?

A) Reading online content in a linear manner

B) Reading across different sources for verification
C) Reading only within a single website

D) Reading critically and analytically

Question 5:

Which tool can help in lateral reading by finding different pieces of
news regarding the same event?

A) Click restrain

B) Google News

C) Google Scholar

D) Reverse Image Search

Question 6:

What policies ensure the accuracy of Wikipedia articles?
A) Neutral point of view and claims verification

B) Inside-the-text and paratextual markers

C) Layout and domain verification

D) Footnotes and profit analysis

Question 7:

How can users avoid being deceived by online content?

A) By reading vertically and staying within a single website
B) By critically analyzing the narrative style of the text

C) By using lateral reading and comparing different sources
D) By relying solely on Wikipedia for accurate information

FakeSpetting
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5. Digital Competences

Module 5

Synopsis

Identification of false content - This module will introduce students to
media manipulation with sources of information. Students will be
introduced to important details about instruments that could be used
for recognizing whether the media source is relevant or not. They will
also be taught how to recognize different sorts of manipulation with
sources, photos, and videos on social media and how to use digital
tools for deconstruction.

Module 5 starts with a short introduction about the impact of
disinformation in the history of humankind. It emphasizes the fact that
most of the disinformation was and still is relatively easily recognizable
and with proper debunking, there should be no serious harm within the
society. Then, the module introduces various manipulation techniques
with the sources of information, that are used currently on the internet.
Later, module 5 presents specific visual manipulation techniques used
in photos and videos.

Finally, participants are presented with various online tools suitable for
debunking false content not only within the text but with photos and
videos, as well. The exercises that are at the end of the module touch
upon every aspect presented in the module and provide a practical
experience for participants not only to read about the problem, but try
to solve it. And they are prepared for participants to try and learn to
debunk the false content on their own.
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5. Digital Competences

Module 5

Synopsis

Identification of false content - This module will introduce students to
media manipulation with sources of information. Students will be
introduced to important details about instruments that could be used
for recognizing whether the media source is relevant or not. They will
also be taught how to recognize different sorts of manipulation with
sources, photos, and videos on social media and how to use digital
tools for deconstruction.

Module 5 starts with a short introduction about the impact of
disinformation in the history of humankind. It emphasizes the fact that
most of the disinformation was and still is relatively easily recognizable
and with proper debunking, there should be no serious harm within the
society. Then, the module introduces various manipulation techniques
with the sources of information, that are used currently on the internet.
Later, module 5 presents specific visual manipulation techniques used
in photos and videos.

Finally, participants are presented with various online tools suitable for
debunking false content not only within the text but with photos and
videos, as well. The exercises that are at the end of the module touch
upon every aspect presented in the module and provide a practical
experience for participants not only to read about the problem, but try
to solve it. And they are prepared for participants to try and learn to
debunk the false content on their own.
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5. Digital Competences

Module 5
Module Aims

@Helping participants understand the impact of manipulative content
on public opinion by illustrating it on some historical examples and
also on recent events they can remember from the recent past

@® To encourage participants to recognize different kinds of photo,
video, and source manipulation by analyzing different types of
manipulation and categorizing them into easily understandable
concepts

@® To build the capacities of students to use digital tools for the
deconstruction of false media content including text, photo, and video
manipulation

@To provide the students with exercises where they can improve their
capacities of false content deconstruction coming from websites,
newspapers as well as social media

Learning Outcomes

At the end of this module, participants will be able to:

@ Understand the impact of false content and how false content is
created and shared

@®Recognize different sorts of false content not only in the written form
but also in the photo and video form

@ Students are introduced to the most important details about the
media, that are used for recognizing if the information source is
relevant or not.

@ Students are able to assess whether an interlocutor in a media
article is really an expert in that field or not.

@ Students will learn where they can find and check scientific
information from journalistic articles or social media.

@ Students are taught how to use digital tools for monitoring and
deconstruction of false content.

@ Students are introduced to the most common photo and video
manipulation.

@ Students are able to recognize different types of photo and video
manipulation.

@ Students are empowered to use digital tools for photo and video

varificratinn
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5. Digital Competences

Module 5

Units Topics

l.Introduction
@ Current and historical examples of manipulated content and its
impact on public opinion.
(ODonation of Constantine
OFake newspaper article by Benjamin Franklin
OQAnNon conspiracy theory

2. Verification sources
@®Monitoring online media
(ORecognizing signs of reliable websites
(ORecognizing signs of unreliable websites
@Types of manipulation with the sources
Olmposter content
OAnonymous sources
Olncompetent sources
OSources from social media
@® Tools used for monitoring and deconstruction (Newstrition,
FactChecker, CrowdTangle, Wayback Machine)

3. Photo and video verification
@Classification of the most common photo and video manipulation
OFalse connection — clickbait
OFalse context
Olmposter content
OManipulated content
OFabricated content
@® Tools used for deconstruction (Google Image Search, TinEye,
Forensically, INVID Verification, YouTube Data Viewer)
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5. Digital Competences

Module 5

Practical Exercise
Instructions for teachers:

1.Show the following pictures/text screenshots to students and tell
them they are fake. (If they can work on a computer ask them to
open them from the Fakespotting webpage).
2.Encourage the students to find out why these items are fake using
debunking instruments (here suffice Google and Google Image
Search)
3.Proceed item by item and discuss with the class the answers to the
following questions
a.Which manipulation technique was used in the item? (Following
the techniques described in Module 5)
b.What could be the reason for manipulating it? Who could have
a reason to manipulate it?
c.What impact could it have?
4.Guiding answers to these questions are below every item. (Some of
them are easily findable at a first glance on google, and some of
them are not)
5.Highlight the difference between the innocent impact and the
serious impact that manipulated content can evoke
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Practical Exercise

General Election to be held over 2 days

Jo, Poiitic

Due to an unprecedented increase in the number of registered voters,
the general election will now be held over two days instead of one, to
ease congestion and overcrowding in polling stations.

The voting is to be split in the following way:-

Labour, Liberal Democrat and Green party supporters should vote on
Thursday June Bth as usual.

Cunseavalive and UKIP supporters should now vote on Friday June Sth
instead.

Please be aware that if you vote for the wrong party on the wrong day
your vote will not count!

Rick Pickia
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Practical Exercise

= 5171 - 3
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Intelligence agencies around the world have spotted
American actor Steven Seagal among Russian special
forces positioned around the outskirts of Gostomel
airfield near Kyiv captured by Russian airborne troops.

Qv (A
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Off Tune: Oxford's Music Department Considers Canceling
Sheet Music Due to Its Connections to "White Supremacy’

The British Comedy series "Blackadder” once described Oxdord University as "a complete dump.” It was obwviously a joke, but

nirwadays. it's actually closer to the truth

According to Breitbart, sheet music is under scruting at the famaous university, because leftist educators in the music
department are asserting that “teachang the Western form of musical notation hasroots in “oolonialism’ and "complicity in
white supremacy.™

Thia "music educators™ a8 Dxbord also maintained that giving pians lessons and condecting orchestras was haavily related to

Swhite Esnopean music™ and would ghve "students of colowr great distress”™

Professors further condemingd Classical music &% Swhite Eurcpsdn music from the sEnee panicd.”
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Module 6

Synopsis

Internet behaviour has consequences and effects on real life. Not
surprisingly experts claim that we are living an onlife existence: human
beings have a steady connection with the world wide web thanks to a
variety of devices we use today (Luciano Floridi, The Onlife Manifesto,
2014).

It is easy to understand how online choices have an impact on our real
life. Disinformation and its effects on real life are not an exception. The
module highlights some examples of impacts of disinformation.

Module Aims

@70 shed a light on the dissemination dynamics of online content;

@® To increase the awareness about the possible effects of
disinformation on real life and society;
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Module 6

Units Topics

1.Media influence and public perception
2.Vulnerabilities in media consumption
3.Conspiracy theories’ impact to society

Learning Outcomes

At the end of this module, participants should be able:

@ To understand the possible effects of disinformation on real life and
society;

@70 understand the range of motivations behind disinformation;

@ To acknowledge the fact that the spread of disinformation depends
as much on the logics of online platforms as on our baggage of beliefs
and biases;
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5. Digital Competences

Module 6

Practical Exercises

1. What are the common features that link the three cases? (more than
one answer is possible)

1. The spread of disinformation is facilitated by authority figures of the
time.

2. Popular culture, interpretive frameworks, beliefs and superstition.

3. The disinformation in all the cases was spread through well-trusted
media.

4. All of these cases started from the traditional media.

2. Search the content online regarding the third case — QAnon,
including social networks. Where was the content republished or
reposted?

1.Public Figure (influencers, artists, singers, etc.)
2.Politicians

3.Unreliable/unknown online sources
4.Newspaper

5.Users

6.Political-oriented news outlet

7.Radio or Tv channels
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Practical Exercises

3. Choose the possible causes of the success of the content in the
three case studies presented in the module 6:

e Beliefs and superstitions

« The media where the news appeared (power of media)
¢ Historical context

e The charisma/clout of the source

e Previous contents concerning the same issue

e Biases concerning the main topic of the content

4. Choose below the habits concerning a possible user that tends to
share false content:

e He/she often reads online content because he/she doesn't trust
media such as television or radio any more.

e While he/she reads a content he/she asks his/herself “who is” that
produced or shared the content.

« He/she doesn't feel the need to consult a variety of sources.

« He/she asks some friends what they think about the content itself.

e He/she often reads online content (such the one above) while
he/she’s doing other activities.

e When a content astonishes feelings and emotions he/she often
searches the topic on the search engine and compares two/three
different sources.
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5. Digital Competences

Glossary

Media Manipulation: The deliberate alteration or distortion of media
content, including text, photos, and videos, with the intent to deceive,
misinform, or influence public opinion.

Deconstruction: The process of analysing and breaking down media
content, including text, images, and videos, to identify manipulation,
misinformation, or false information.

Digital Tools for Deconstruction: Software and online resources used
to analyse and break down media content to identify manipulation or
misinformation. Examples include reverse image search, video
analysis tools, and fact-checking websites.

Digital Literacy: The ability to critically evaluate, analyse, and navigate
digital mediq, including recognizing manipulation and false content.

Fact-Checking: The practice of verifying the accuracy and
truthfulness of claims, statements, or information presented in media
sources through thorough investigation and analysis.
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SITOGRAPHY

-Digital Education Action Plan - https://education.ec.europa.eu/focus-
topics/digital-education/action-plan

-Digital Education Content Framework - https://education.ec.europa.eu/focus-
topics/digital-education/action-plan/action-3?

-Digital Skills and Job Platform - https://digital-skills-
jobs.europa.eu/en/actions/european-initiatives/digital-education-action-
plan-2021-2027

-Digital Skills and Job Platform Test - https://digital-skills-
jobs.europa.eu/en/digital-skills-assessment

*MyDigiSkills - https://mydigiskills.eu/test/

«European Year of Skills - https://digital-skills-
jobs.europa.eu/en/latest/news/european-year-skills—-commission-reaches-
political-agreement

*Managing your personal information in Europass -
https://europa.eu/europass/en/about-europass/protection-your-personal-
data/personal-information

-What are Digital Credentials - https://europa.eu/europass/en/what-are-
digital-credentials

-Digital Credentials for Learning - https:/[europa.eu/europass/en/europass-
tools/digital-credentials
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Local Pilot Report

MATEJ BEL UNIVERSITY

e Date and Venue

- 11. April 2023

- Matej Bel University, Faculty of Political Science and International Relations

e Description of Participants

- There were three groups of participants: one group of professors and two groups of students.

- 10 university Professors, Associated Professors and Doctors from the Faculty of Political
Science and International Relations from three different departments — political science,
international relations and security studies. (see list of participants)

- 30 students from both levels of Bachelors and Masters studies from three different study
programs - political science, international relations and security studies were involved in the
process. Involving all levels of students gives a better idea related to the course as they are
from different knowledge levels, work experiences and perspectives. (see list of

participants)

e Delivery methodology and interaction with participants

- The platform was introduced to a group of professors, who were encouraged to register and
provide honest feedback via a Google Form questionnaire and personal feedback after
completing the course modules.

- Two separate groups of 15 students were introduced to the project and courses during a
presentation. All students registered on the platform and completed the course within 24
hours, focusing on video presentations and providing valuable feedback through a Google

Form questionnaire and personal feedback.
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e Questionnaires findings and outcomes

1. To what extent did the e-learning course increase your awareness of the consequences
related to information overload and echo chambers that one can experience in the digital
information environment?

@ To a great extent
@ To alarge extent
0 Somewhat

@ Little

@ Mot at all

2. To what extent did the e-learning course make you aware of the need to diversify your
resources?

@ To a great extent
@ To alarge extent
O Somewhat

@ Little

@ ot at all

3. To what extent did the e-learning course increase your knowledge on lateral reading
techniques and the tools able to optimise your online search?

@ To a great extent
@ To a large extent
& Somewhat

@ Little

@ Mot at all
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4. Did the e-learning course teach you how to verify information effectively?

& Yes
@ Mo

5. To what extent do you feel more confident in verifying the source of information after
completing the e-learning course?

@ To a great extent
@ Toalarge extent
O Somewhat

@ Little

@ Mot at all

6. To what extent did the e-learning course make you aware of textual and paratextual markers
that can help you determine the reliability of sources?

@ To a great extent
@ To alarge extent
O Somewhat

@ Little

@ ot at all
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7. To what extent did the e-learning course provide you with understanding and explanation of
various types of manipulation (such as false context, manipulated content, fabricated
content, etc.)?

@ To a great extent
@ To alarge extent
O Somewhat

@ Little

@ ot at all

8. To what extent did the e-learning course make you confident in recognising how different
choices of framing, angles, depth and proportion of a photo/picture can lead to manipulation
or distortion of content?

@ To a great extent
@ To alarge extent
0 Somewhat

@ Little

@ Mot at all

9. After passing the e-learning course my knowledge of the societal impact of disinformation
has increased.

@ To a great extent
@ To alarge extent
O Somewhat

@ Little

@ Mot atall
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Conclusion of findings:

- The course exceeded our expectations, providing valuable insights and practical skills that
will be useful in our future careers.

- The instructors were knowledgeable and approachable, making the learning experience
enjoyable and effective.

- The course was highly appealing and beneficial to students.

- Professors found the course to be a valuable addition to their lectures, who requested official
certification upon completion.

- Both students and professors found the course materials to be engaging and practical.

- Students inquired about sharing the course with their peers, impressed by its usefulness.

- They appreciated the diverse range of learning materials, including interactive exercises and
real-world case studies.

- They highly recommend this course to anyone interested in expanding their knowledge and
skills in this field.

- Acouple of students reported some technical issues (some parts of the texts in cyrilic, inability

to display the quizzes) when doing the course on their own laptops.

Prepared by: Prof. Jaroslav Usiak, Dr. Jozef M. Mintal and Dr. Vladimir Muller
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Local Pilot Report
Universidad 1 oyola Andalucia

Date and Venue:

Local pilot with students:
The local piloting with students occurred on 10 March 2023 at Universidad Loyola Andalucia.
- Campus in Cérdoba: C. Escritor Castilla Aguayo, 4, 14004 Cordoba).

Local pilot with teachers:
The local piloting with teachers occurred from 13 to 26 March 2023 at Universidad Loyola Andalucfa.
- Campus in Sevilla: Av. de las Universidades, s/n, 41704 (Dos Hermanas, Sevilla)

Description of Participants:

Local pilot with students:

- The participants (a sample of 39 students) were students of the subject “Creation and Design of
Digital Content” of the Communication and Business Administration and Management degrees.

- The trainers were the PhD. José Antonio MuflizVelazquez, the PhD. Pablo NavazoOstaa and
the PhD. Candidate José Manuel Marcos Vilchez.

Local pilot with teachers:

- The participants (a sample of 10 teachers) were teachers and researchers from the Department of
Communication and Education at Universidad Loyola Andalucia:

PhD. Paula Herrero Diz

PhD. Salvador Reyes de Cézar

PhD. José Maria Barroso Tristan

PhD. Alvaro Ramos Ruiz

PhD. Francisco Javier Cristéfol Rodriguez
PhD. Noemi{ Morejoén-LLamas

PhD. Irene Garcfa Lazaro

PhD. José Antonio Mufiiz-Velazquez

PhD. Pablo Navazo-Ostua

PhD. Candidate José Manuel Marcos-Vilchez.

Delivery methodology and interaction with participants:

Local pilot with students:

We conducted a classroom training of just over 2 hours, where we outlined the objectives of the project
and the online training platform. We explain some key concepts through a presentation to complement
the contents of the course modules. In addition, we explored the platform and had the trainees test the
various contents and exercises. Finally, the students had time to answer the online evaluation
questionnaire.
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AGENDA AND PROGRAMME:

1) Presentation of the project and Key concepts.

2) Debate on Disinformation in our everyday life.
3) Experiencing the platform by the users.

4) Sharing impressions and feedback.

5) Signing and completion of the online evaluation.

Local pilot with teachers:

Teachers were informed about the objectives of the project and the training platform. Teachers were
able to register and test the online course for two weeks. After this period, they sent their impressions by
mail and answered the evaluation questionnaire.

® Questionnaires findings and outcomes

Question 1: Information overload and echo chambers:

||_:| Copiar

¢En qué medida la formacion te ha hecho consciente de la sobrecarga de
informacion y las camaras de resonancia del entorno digital?

@ En gran medida

@ Bastante

@) Nada

@ Apenas
. @ Completamente

Question 2: The need for source diversification:

47 respuestas

|_|:| Copiar
¢En qué medida la formacion te ha hecho confiar en la necesidad de diversificar las
fuentes?

45 respuestas

@ Completamente
@ En gran medida
@ Bastante

@® Apenas

@ Nada
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Question 3: Lateral reading techniques:

@ Copiar

¢En qué medida la formacion te ha ayudado familiarizarte con las técnicas de lectura
lateral y las herramientas capaces de optimizar la busqueda en Internet?
47 respuestas

@ Completamente

@ En gran medida

@ Bastante

= —— | @ Nada
Question 4: Tracing back the soutce of information:
D Copiar

(En qué medida te sientes mas competente a la hora de rastrear la fuente de
informacion después de |la formacion?

47 respuestas

@ Completamente
@ Nada

@ En gran medida
@ Apenas

@ Bastante

Question 5: Textual and paratextual markers:
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|_D Copiar
¢En qué medida la formacion te ha ayudado a identificar los marcadores textuales y
paratextuales a la hora de valorar la fiabilidad de las fuentes?

47 respuestas

@ Completamente
@ En gran medida

) Bastante
: @ Nada

Question 6: Different types of mis/disinformation:

@ Copiar
¢En qué medida la formacian te ha hecho consciente de los diferentes tipos de
desinformacion en el entorno de la informacion digital?

47 respuestas

@ Completamente
® En gran medida
@ Bastante

® Apenas

® Nada

Question 7: Detecting image distortion /manipulation:

|E| Copiar
iHasta que punto la formacion te ha ayudado a reconocer como las diferentes
opciones de encuadre, angulos, profundidad y proporcion en la publicacién de una
foto/imagen pueden distorsionar el contenido?

47 respuestas

@ Completamente
@ En gran medida
© Bastante

@ Apenas

@ Nada

Question 8: Social impacts and consequences of disinformation:
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|g Copiar

¢En qué medida la formacion te ha hecho reflexionar sobre las repercusiones y
consecuencias de la desinformacién?

47 respuestas

@ Completamente
@ En gran medida
@ Bastante

@ Apenas

@ Nada




Co-funded by the
Erasmus+ Programme
of the European Union

FakeSpetting

Local Pilot Report

UNIVERSITY OF BOLOGNA — ALMA MATER STUDIORUM

e Dates and Venues

- 02 May 2023
o University of Bologna — Alma Mater Studiorum, Faculty of Philosophy and
Communication Studies
- 08-12 May 2023

o University of Bologna — Alma Mater Studiorum.

e Description of Participants

- The Pilots have been delivered in two different moments among different groups of
participants:

- One group of 7 international students at the Semiotics of Memory class, supervised by
prof. Francesco Mazzucchelli.

- One group of 16 students reached through University of Bologna’s student association
Rete degli Universitari.

- One group of 7 among Doctors and Post-Doc researchers from the Faculty of Philosophy
and Communication Studies of the University of Bologna.

e Delivery methodology and interaction with participants

- The platform was introduced by one of FakeSpotting trainers to prof. Mazzucchelli and his
class on May 2" via a presentation. Students’ feedbacks were collected via a Google Form
questionnaire, followed by a class discussion on the platform contents and format.

- During the following week, through the help of the students’ association, 16 students were
reached and introduced to the platform individually; they were then asked to provide their
feedbacks through hand-delivered questionnaires, that were later integrated in the Google
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Form. Each introduction has been integrated with a personal discussion on the students’

impressions on the platform.
e Questionnaires findings and outcomes

1. To what extent did the e-learning course increase your awareness of the consequences
related to the digital revolution and information overload?

@ To a great extent
@ To alarge extent
) Somewhat

©® Little

@ Not at all

2. To what extent did the e-learning course give you a historical overview of the
transformation of the media environment and the process of de-centralization of
information?

@ To a great extent
@ To a large extent
@ Somewhat

@ Little

® Not at all
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3. To what extent was the e-learning course effective in explaining the dynamics of social
media mechanisms and the issue of trust?

@ To a great extent
@ To a large extent
@ Somewhat

@ Little

® Not at all

4. To what extent did the e-learning course increase your knowledge on lateral reading
techniques and the tools able to optimise your online search?

@ To a great extent
@ To a large extent
@ Somewhat

@ Little

@ Not atall
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5. To what extent did the e-learning course make you aware of what lateral reading is and why
it is useful?

@ To a great extent
@ To a large extent
@ Somewhat

@ Little
@ Not atall

6. Did you know any lateral reading techniques before taking the class?

® Yes
® No
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7. To what extent do you feel more confident in verifying the source of information after
completing the e-learning course?

@ To a great extent
@ To a large extent
@ Somewhat

@ Little

@ Not at all

8. Do you feel that the e-learning course teach you how to verify information effectively?

® Yes
® No
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9. After passing the e-learning course my knowledge of the societal impact of disinformation
has increased.

@ To a great extent

@ To a large extent
Somewhat

® Littlle

@ Not at all

Conclusions:

The data presented above demonstrates that the content on the platform had a discernible impact on
the participating students in instructing them on the methods of information verification, such as
Lateral Reading Methodologies. This effect was observed even when the information itself was not
necessarily novel (as indicated by questions 1, 4, and 6). This can likely be attributed to the specific
demographic of the course, comprising university students who possess confidence in digital media
and have previously encountered information literacy courses during their high school education.
Additionally, some participants had backgrounds in Communication studies and Humanities courses,
where topics related to information consumption are routinely addressed. Notably, even if some
information was already known to the participants, their knowledge and proficiency in the subject
matter appeared to have been reinforced by the course (as evidenced by responses to questions 7, 8,
and 9)

Both the gathered data and the following class discussions underscored the perception among
students that the issues of disinformation and information disorder are pressing concerns. The
majority of students found the content to be engaging and highly informative, particularly regarding
topics related to the history of media and the challenges posed by social media, (as indicated by

responses to questions 2 and 5).
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An issue that received unanimous attention from nearly all participants was the observation
that while they were genuinely interested in the content of the lessons, the mechanical voice utilized
in the videos made the lessons somewhat challenging to follow. Conversely, the O4 platform was

acknowledged as efficient and user-friendly by nearly all the participants.

Prepared by: Dr. Marco Giacomazzi, Dr. Gabriele Giampieri
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Local Pilot Report
South East European University

e Date and Venue
27/28 March 2023, South East European University, Tetovo Campus, 816.02.

® Description of Participants

A total of 43 participants took part in the local pilots, of whom: 32 undergraduate students, 3 PhD students
and 8 academic staff.

The participants who tested the AL version of the e-platform were 6 third-year students from the
Contemporary Sciences and Technologies program, 3 fourth-year students from the Contemporary Social
Sciences Faculty's International Relations Program, 3 PhD students from the Communication Department
at the Faculty of Languages, Cultures and Communication, and 5 academic staff members. While the MK
version of the e-platform was tested by 23 second-year students from the Contemporary Sciences and
Technologies program, as well as 3 academic staff members.

® Delivery methodology and interaction with participants

The local pilot was conducted in a laboratory setting, specifically at room 816.02, on 27 and 28 March
2023. During the testing, the participants interacted with the e-platform using their respective devices,
desktop computers. The team coordinating the pilot study reached out to the participants' respective
professors to provide them with information about the project and the testing process. The instructions
to the students were then given on-site by the project team who were present during the testing. After the
testing was completed, the team sent the evaluation form to the participants via email.

The professors were contacted individually and by email.

® Questionnaires findings and outcomes:

Question 1

Né ¢' masé e-mésimi ju béri té ndérgjegjshém pér pasojat g€ lidhen me mbingarkesén e
informacionit dhe dhomat e jehonés, té cilat i p...punaraat Ha AuruTanHara uHdbopmaymcka cpeguHa?
26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
Pak a shumé&/ MNpunuyHo

@ Mezi/ Engaj

@ Aspak/ BoonwTo He
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Question 2

Né cfaré mase e-mésimi ju ka bindur pér nevojén e diversifikimit té burimeve, duke pasur parasysh

mungesén e rregullimit t€ mjedisit dixhital?/ [lo...ocTaToKOT Ha perynauuja Ha guruTanHarta cpefuHa?
26 responses

@ Plotésisht/MoTnonHo
@ Né masé té madhe / Bo ronema mepa
@ Pak a shumé /Mpunuyxo

@ Mezi/Epgaj
@ Aspak/BoonwTo He

Question 3

Deri né ¢faré mase népérmjet e-mésimit jeni njohur me teknikat dhe mjetet e leximit anésor gé

mund té optimizojné kérkimin tuaj né internet?/... 4a ro oNTUMKU3MpaaT BaleTo OHNAjH NpebapyBarbe?
26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Pak a shumé/ Mpunuyxo

@ Mezi/ Engaj

@ Aspak/ BoonwTo He
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Question 4

Deri né ¢faré mase ndiheni mé kompetent né monitorimin e burimit té informacionit pas kryerjes sé

modulit té e-mésimit?/[1o Koj cTeneH ce YyBCTBY...pMaLMM NO NOAHECYBaHE Ha MOAY/OT 3a e-yyerbe?
26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Pak a shumé/ Mpunuyso

@ Mezi/ Engaj

@ Aspak/ BoonwrTo He

Question 5

Deri né ¢faré mase e-mésimi ju béri té vetédijshém pér treguesit tekstualé dhe paratekstualé té afté

pér té nxitur njohjen e nivelit té besueshmeérisé ...areT0 Ha HUBOTO Ha BEPOAOCTOjHOCTa Ha U3BOPUTE?
26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Pjesérisht/ Mpunuuxo

@ Mezi/ Engaj

@ Aspak/ BoonwrTo He

Question 6

Deri né ¢faré mase e-mésimi ju béri té vetédijshém pér llojet e ndryshme té

keginformimit/dezinformimit qé ekzistojné né m...ynupaHa cogpxuHa, habpukyBaHa COApPXMUHA UTH.)?
26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Pjesérisht/ MpunuyHo

@ Mezi/ Engaj

@ Aspak/ BoonwTo He

Question 7
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Deri né ¢faré mase e-mésimi ju béri té sigurté pér té kuptuar se si zgjedhjet e ndryshme té kornizés,
kéndeve, thellésisé dhe proporcionit mbi publik...T MaHunynauwja unu UCKpUBYBarLE Ha colpXMHaTa?

26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Pak a shumé/ Mpunuyso

@ Mezi/ Engaj

@ Aspak/ BoonwrTo He

26.9%

Question 8

Deri né ¢cfaré mase e-mésimi ju béri qé té reflektoni mbi ndikimet sociale dhe pasojat e ekspozimit
ndaj dezinformatave?/ [10 KOj CTENEH e-yuerbeT...CNeanLuTe 0 U3N0XKYBaHETO Ha Ae3nHbopMaLmn?

26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Né masé t& madhe/ MpunuyHo

@ Mezi/ Ensaj

@ Aspak/ BoonwTo He

e Summary
We appreciate patticipants' willingness to participate in the testing. From the evaluation questionnaire,
which was translated into local languages, Albanian and Macedonian, we received positive feedback from
participants in the national local pilot, which provided valuable insights into the effectiveness and usability
of the e-platform. The students and academic staff found the platform to be user friendly, and promised
to recommend the platform to others.
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Local Pilot Report
UNIVERSITY OF TIRANA

Department of Journalism and Communication

® Date and Venue

- 20-21-22 March 2023
- Tirana University, Faculty of History and Philology, Department of Journalism and Communication

® Description of Participants

- There were two groups of participants: professors and students.

- 10 Professors from the Department of Journalism and Communication were assigned to follow the
online course and give their ideas related to it. One of the lecturers is Ph.D. candidate.

- 30 students from both levels of Bachelors and Masters studies were involved in the process. We were
very careful to have the participation from the first class of Bachelor studies to the last class of Master
studies. Involving all levels of students gives a better idea related to the course as they are from different
knowledge levels, work experiences and perspectives.

® Delivery methodology and interaction with participants

- The group of Professors was gathered twice. In the fist meeting a presentation of the course and
modules were made. They were not part of the group which worked on the Types of Manipulation.
They were asked to register to the platform, which was made possible with the support of Incoma. In
the second meeting they gave their ideas related to the course. And they gave their answers in the
Google Form.

- Two groups of students were gathered in two days. We presented the project, and courses and the aim.
We asked them to register in the platform. All of them were registered and followed the course. They
asked for more time (more than two hours that we met). We gave them 24 hours to finish all the course
and follow all content, especially video presentations.

- We did not tell that the third module (Types of Manipulation) were prepared by the University of
Tirana.

- We ask them to go through modules and give their realistic ideas and be critical.

® (Questionnaires findings and outcomes

- Students found it very attractive and useful. They asked to follow officially this course and get certified at
the end.

- Professors found it very useful to use in our lectures, especially in Bachelor studies. They asked for more
academic background, but we explained that this was a course for the general public.

- Both groups found the products very interesting and useful.

- Students asked if they could share this with other students.

Prepared by: Prof. Asoc. Dr. Mark Marku, Prof. Asoc. Dr. Alban Tartari alban.tartari@jhf.edu.al
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Local Pilot Report

GLOBSEC

e Date and Venue

12 December 2022
Middle School of Transport and Hotel Services, Lucenec

e Description of Participants

The event was organized with the cooperation of the EU Direct office in Lu¢enec that
helped facilitate the debate at the High School.

The event took place as a part of a presentation about disinformation, malign influence
on the internet and media literacy. Among the participants were 2 high skilled
professionals from the EU Direct Lu¢enec, and 29 high school students and teachers.

e Delivery methodology and interaction with participants

The Fakespotting platform and its comprehensive modules were introduced to engage
the audience of high school students.

The presentation discussed the issues surrounding internet manipulation and
disinformation. Additionally, it showcased the range of educational modules within the
Fakespotting courses.

After the pilot event, the students were provided with a feedback form for sharing their
perspectives and thoughts about the course, distributed via a Google Form
questionnaire.

Conclusion and findings:

Over all, the students were satisfied with the range of information they have learnt during
the session. We have receive a positive feedback about Fakespotting course and as
showcased in the following survey findings about what the students have learnt.
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¢ Questionnaires findings and outcomes

1. To what extent did the e-learning course increase your awareness of the consequences
related to information overload and echo chambers that one can experience in the digital
information environment?

@ To a great extent
@ Toa large extent
& Somewhat

@ Little

& Notatall

2. To what extent did the e-learning course make you aware of the need to diversify your
resources?

@ To a great extent
@ To alarge extent
0 Somewhat

@ Little

@ Mot atall

3. To what extent did the e-learning course increase your knowledge on lateral reading
techniques and the tools able to optimise your online search?

@ To a great extent
@ To a large extent
O Somewhat

& Little

& Mot at all



@
FakeSpettin -
Erasmus+ Programme

of the European Union

4. Did the e-learning course teach you how to verify information effectively?

@ ves
@ Mo

5. To what extent do you feel more confident in verifying the source of information after
completing the e-learning course.

@ To agreat extent
@ To alarge extent
O Somewhat

@ Little

@ Mot atall

6. To what extent did the e-learning course make you aware of textual and paratextual markers
that can help you determine the reliability of sources?
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@ To a great extent
@ Toalarge extent
O Somewhat

& Little

@ Notatall

7. To what extent did the e-learning course provide you with understanding and explanation of
various types of manipulation (such as false context, manipulated content, fabricated content, etc.)?

@ To a great extent
@ To alarge extent
& Somewhat

@ Little

& Notatall

8. To what extent did the e-learning course make you confident in recognizing how different
choices of framing, angles, depth and proportion of a photo/picture can lead to manipulation or
distortion of content?

@ To a great extent
@ To alarge extent
O Somewhat

@ Little

@ Mot atall
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9. After passing the e-learning course my knowledge of the societal impact of disinformation
has increased.

& To a great extent
@ Toalarge extent
O Somewhat

& Little

& Mot at all
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Local Pilot Report
Nowvi Sad School of Journalism

e Date and Venue
Novi Sad School of Journalism, March — April (2023)

e Description of Participants

The participants were collaborators in youth organizations and educators in the field of media literacy. All
youth workers were at the basic level of media literacy, with low capacities in the field of deconstruction of
media manipulation and misinformation. Age of the participants was between 18 and 45.Overall 12
participants tested the platform.

e Delivery methodology and interaction with participants

Testing was organized in groups of two or three participants. In some cases, one participant came at a
time. An account was created for each participant and at least one representative of the Novi Sad School
of Journalism was with them to help if needed. Before starting the testing, the participants were
explained how the platform works and how to navigate through the modules.

e (Questionnaires findings and outcomes

® Completely

@ To a large extent
© Fairly

@® Barely

@ Not at all

1. To what extent the e-learning made you aware of the consequences related to information overload and
echo chambers belonging to the digital information environment?

2. To what extent the e-learning made you confident with the need for source diversification according to
the the lack of regulation of the digital environment?



of the European Union

®
F k In Co-funded by the
Erasmus+ Programme

3. To what extent the e-learning made you familiar with the lateral reading techniques and the tools able to
optimise your online search?

\/

4. 'To what extent do you feel more competent in tracing back the source of information after the e-learning

module delivery?

5. To what extent the e-learning made you conscious of the textual and paratextual markers able to drive the
acknowledgement of the level of sources’ reliability?
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6. 'To what extent the e-learning made you aware of the different types of mis/disinformation dwelling the
digital information environment (false context, manipulated content, fabricated content, etc.)?

7. To what extent the e-learning made you confident in recognising how the different choices of framing,
angles, depth and proportion over the publication of a photo/picture can convey a manipulation or
distortion of the content?

2
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8. To what extent the e-learning made you reflect on the social impacts and consequences of disinformation
exposure?

USER COMMENTS:

“80% required to pass is demotivating, reduce it to 60%”
“Lots of useful information and tools for fact-checking”
“Fairly advanced course”



®
In Co-funded by the
Erasmus+ Programme

of the European Union

Local Pilot Report
The Fact-Checking Factory - Pagella Politica

e Date and Venue
- 15 March 2023 at Coworking Barsento - Putignano (BA)
- 28 March 2023 at Stazione RulliFrulli - Finale Emilia (MO)

e Description of Participants

- The participants involved were divided into two groups according to their geographical area;

- Participants were trainers, educators and education-related professionals from six different
organizations;

- The idea was to test the platform by involving two very different geographical areas (one
located in central-northern of Italy, the other in southern Italy) so as to test its effectiveness

and validity in contexts with different needs and requirements;

e Delivery methodology and interaction with participants
The groups of participants were introduced to the project and the modules of the platform during a
short presentation. The participants were encouraged to provide feedbacks during the activities and
after completing the course modules via Google Form questionnaire.

e Questionnaires findings and outcomes

Key:

Completely

To a large extent
Fairly

Little

Not at all
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1. To what extent the e-learning made you aware of the consequences related to
information overload and echo chambers belonging to the digital

information environment ?

In che misura l'e-learning ti ha reso consapevole delle conseguenze legate al sovraccarico di
informazioni e alle camere dell'eco nella realta virtuale?

9 risposte

@ Completamente
@ In larga misura
@ Abbastanza

@ Poco

@ Per Niente

2. To what extent the e-learning made you confident with the need for source

diversification according to the lack of regulation of the digital environment?

In che misura l'e-learning ti ha reso consapevole della necessita di diversificare le fonti in base alla
mancanza di regolamentazione dell'ambiente digitale?

8 risposte

@ Completamente
@ Inlarga misura
@ Abbastanza

@® Poco

@ Per Niente

3. To what extent the e-learning made you familiar with the lateral reading
techniques and the tools able to optimize your online search?
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In che misura I'e-learning ti ha fatto conoscere le tecniche di lettura laterale e gli strumenti in grado

di ottimizzare la tua ricerca online?
8 risposte

@ Completamente
@® In larga misura
() Abbastanza

® Poco

@ Per niente

4. To what extent do you feel more competent in tracing back the source of

information after the e-learning module delivery?

In che misura ti senti pil competente nel risalire alla fonte delle informazioni dopo l'esperienza

fatta?
8 risposte

@ Completamente
@® In larga misura
) Abbastanza

® Poco

@ Per Niente

5. To what extent the e-learning made you conscious of the textual and paratextual

markers able to drive the acknowledgement of the level of sources’ reliability?
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In che misura I'e-learning ti ha reso consapevole dei marcatori testuali e paratestuali in grado di

guidare il riconoscimento del livello di attendibilita delle fonti?
8 risposte

@ Completamente
@® In larga misura
() Abbastanza

® Poco

@ Per Niente

6. To what extent the e-learning made you aware of the different types of
mis/disinformation dwelling the digital information environment (false context,

manipulated content, fabricated content, etc.) ?

In che misura l'e-learning ti ha reso consapevole dei diversi tipi di disinformazione (falso contesto,

contenuto manipolato, contenuto impostore, ecc.)?
8 risposte

@ Completamente
@ In larga misura
@ Abbastanza

® Poco

@ Per Niente

7. To what extent the e-learning made you confident in recognising how the different
choices of framing, angles, depth and proportion over the publication of a photo/picture

can convey a manipulation or distortion of the content?
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In che misura I'e-learning ti ha reso consapevole nel riconoscere come le diverse scelte di

inquadratura, angolazione, profondita e proporzion...re una manipolazione o distorsione del contenuto?
8 risposte

@ Completamente
@® In larga misura
() Abbastanza

® Poco

@ Per Niente

8. To what extent the e-learning made you reflect on the social impacts and

consequences of disinformation exposure?

In che misura I'e-learning ti ha fatto riflettere sugli impatti sociali e sulle conseguenze

dell'esposizione alla disinformazione?
8 risposte

@ Completamente
@® In larga misura
() Abbastanza

® Poco

@ Per Niente

e Conclusion of findings

- Both groups found the course materials to be engaging and practical;

- Both groups enjoyed the platform structure, the video presentations, and the exercises provided to test
the skills learned;

- Participants also found the course content useful for their own activities with students and youth;

- The field in which the participants were more confident about concern question: Q2 (source
diversification) & Q6 (impacts of disinformation);

- The field in which the participants were less confident about concern question: Q5 (textual &
paratextual markers) & Q3 (lateral reading);

- Participants would recommend the use of the platform to colleagues and other peer organizations;
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- The participants highly recommend the platform to anyone interested in expanding the knowledge

and skills in disinformation issue;
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Local Pilot Report
INCOMA

® Date and Venue: 08/03/2023, INCOMA (Calle Madrid 2. 41001, Seville, Spain).

® Description of Participants

It was a group of 10 low-skill young adults and 2 trainers.

® Delivery methodology and interaction with participants

Firstly, an introduction on disinformation and its main concepts with practical examples was made in order to
ensure the understanding of the project.

Secondly, an overview of the project was presented to them.

Then we got into the platform and, after watching the videos, they could access and test the exercises. It was
mixed with times for debate to make it more interactive. Regarding the Social Media topic, the participants
showed themselves very enthusiastic.

Eventually, the questionnaire was forwarded to them, and we got the different answers.

® (Questionnaires findings and outcomes
The questionnaire got a total of 36 answers, as the trainers provided the course to more low-skill logistic
students.
These are the most relevant conclusions:
- Most of them are now more conscious about the problems that disinformation can carry out.
- They are now more familiarised with techniques such as source diversification, lateral reading,
- In general, they feel more confident and competent to check the information sources after the training.
- To sum up, most of the respondents feel like, after the training, they have more tools to be aware of
disinformation and they consider it useful.
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